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Trends and Future Perspective of Research on Teachers Motivation
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—The view point of educational psychology—

& F o® W

Tomoaki Kaneko

Teachers’ motivation is considered to determine the quality and direction of daily
educational practice and exerts an enormous effect on the academic achievements
of children. Recently, the interest in research on teachers motivation has been in-
creasing mainly in foreign countries, based on the recognition of the importance of
teachers’ motivation. The study systematically organizes the trends of research on
teachers’ motivation from the perspectives of cognition, emotion, needs, and envi-
ronment, based on the model of the “four factors of motivation,” as suggested by
Kage (2013). In terms of cognitive perspectives, conceptual studies on achievement
goal, teacher efficacy, teacher collective efficacy, and expectancy-value are intro-
duced. Furthermore, the present study presents articles based on the emotional per-
spectives highlighting enthusiasm, passion, and emotional experience. In addition,
the study reports research from the perspective of cognition and emotion focusing
on work engagement. From the perspective of needs, conceptual studies on autono-
my motivation and basic psychological needs are featured. Moreover, environmental
factors influencing teachers’ motivation were organized from four perspectives,
namely, factors related to (a) children and classes, (b) parents, (c) the workplace en-
vironment, and (d) the learning situation of teachers. The majority of the abovemen-
tioned studies are basic studies, which used questionnaires administered to teachers.
In the future, developing teacher education programs based on motivation theories
and conducting practical studies are important.

Key words: teachers’ motivation, four factors of motivation, motivational theories,
educational psychology
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I. MECE®

KEFZElL, PERTED 2R e LB UMENSTEARTH > 72013 LT, HilCENZLTED
BEEZRRE L2, SBROBEDSTMIEICH - 21T RRT250TH D, BFEOITIIZEIL,
HELHFEIBI 52— KRHEBCTH 2, 1< LD L OB TGRSR SN, BRI IWL7-%
K AR OB ER SN TV D, L L, 29 Lz % i, FEzaRe Lz odh
LTHY, FREEOHCFTH LHKAMOEFE S IIHFRIITRETHON T I o7z, BKOEFESIT X
Hx OHEFEBEROER L REDF, TLbOEERRILREEEL G2 HLEZObNL, HF
TIEZ ) LM OO T O EEMRICEA, BIE L A OICHEE OB T IFFE~ORBOAE £ - T
% (Richardson, Karabenick, & Watt, 2014). % Z TAWIZETIL, 4RI O EEH L% oo 2 E]
L, #HECHZEGESD S EA OB IO EREN 2 B)m & {UR 2 SR, ShoEL RE Y
BETHILEZEMET S,

v b OEEO T 2 FET L0 ERIE, RRAL G, RO 3O DM ANER &AM AT OB
KOMELEH A HHEBE NS (FEE, 2013 Figure 1)o Z O AEIIED &, B2 1 XE8ET O HIZAT
o LV RE R EIRICHIET 2 0%, #AZITH 5 2 BE M2 & OB (cognition), #IZIZxt
THEL SRARE L EOKNE (affect), FATIZNTET 5 KL E L 72 OB = A )L F—Th 2 6k
(need) P3O THY, ZNEDMANERAHIIZHEEL RIZLAEV RSO HERNICHEIEL CWb L
EZHND, SHII, MEBEIEHE T 2 FHMBR AR AET 5T L 2 EOBEEE (enviroment)
&, BANZERTH 5585, G, SOREMBICEELZRIZLE) L THROSUTEZHELTWAET
Zbo TNFET, KOS 2 W LRI L 720 E0 R S e WIRIR 2 3 £ 2

Figure 1 Bt o UER (FEE, 2013)

Table 1 &7 70 —F 250 SO BHES F &

7 Ia—F W&
1 27 7 a—F SN HAE, Bhxh)), AMERIRh), B
2. BIE Y 7u—- B, Ny ia vy, BRI
3. FRH - BT T —T J—=7 - UL TV AY B
4. kg7 7ua—- BB, FEARICHERACR
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T, K TldFigure 1O [E#ESITOMNER ] OFAAZEA LT, OB THIZEOH) & i
AHT LT b,

Kok s LT, 12, OFM7 7a—F, @QKERT 7a—5, @M - EEN7 71—
T, @WHCRNT 70 —F D4 0DFWIIKED X, FHEHMTRBEIN TV EMERET IVOHRBPEINZ 72
B, AT OMRAERIE T 5, &7 70 —F 123t e LA (Table 1) (2RI T, 3RMIRY7 70—
Fi, ERHEE (achievement goal), #kEiizh/) (teacher efficacy), #kFi4E[I%h)) (teacher collective
efficacy), WIfFlifE (expectancy value), EIET 7’0 —F 1%, #4& (enthusiasm), 7¥v ¥ 3 » (pas-
sion), JXIE#EER (emotional experience), 241 BN 7 7o —F1%, J—2 - 54 A b
(work engagement), #CRMY7 7o —F1%, HEMWBIFEOT (autonomy motivation), FEAHLILER
5k (basic psychological need), & LTHHET A I ENTE B, H12, HMOMANER (GRH, &
T, oK) ICREE RIZTPREROYER %, ST OMRICED BT 5, ikl HEHOEF
DUWIEDE L R % RN 5,

I. ETMREOHE

1. BHO770O0-F»5D%ET
1-1. EREE

R H RS (achievement goal theory) &%, ERCIRIL T ICB I A A O BEEOMHEIZEH L
RHEHmTHY, —ANOEDDFHFOHEDENIL T, K ADRM, G, T80/ Sy — 128 bk
LaeEZOLNTWS (K1l 2003) EMHIED I, JEKBBESINTVDL2X2EHEEET IV
(The 2X2 achievement goal model; Murayama, Elliot, & Friedman, 2012) OFSHA» S Z 5 &, 1H
ANDEREE (competence) (I3 A FF&AE (AN - #ikd 2Lk MBE L) Ll (Bx (kD
W) SEE (M) O2WITICHRDO &, v AY ) — (HuE) BEHE <Ay ) —NbEEEE 3
T =< A (BIT) BOEEE, 74—~ AREHEO4 OO HEIZGET A L TE S (Fig-
ure 2)o 72721, HAEHOERHEICHT AW7E0%E {1E, YA ) —HEOMOKITCIIER SN TES
¥, XAY)—HEE N7 x - Y AFRHEE, ST+ -~ ARMEE, ©35LE TV (trichoto-
mies model) 123D M A SN TWwWA (eg, Papaioannou & Christodoulidis, 2007; Cho & Shim,
2013) -

TR HAZEER & IS8T LR ZE & LT, Butler (2007) &, SERIET- D 220 Th HAHIC
E o THERIKRD 55 (achievement arena) T 1), HEiDOMAFH LORIIDOEFRRL LTI O HM
AR L EREHA LD 2T, BMOBIATEN G T A5 & L CoEp HEERME (achieve-
ment goal orientation for teaching) DMk &ZZHEME L7z /N - MO 2 x5 & L 72 I]T- 50 O
BOBMOERAEL OvAy ) —HE (#HiE LTOHEMERLHRZERLERIES Z E2%H
B), @37 4 =< v AL HE (BN N 2 ME I ORT I EEE), @7 1 —~< v ANEH
(BB N e MBI FET LI L 2T 5 2 L HE), @OMLFENEEHE (DT Tl
AT AHIEDHIE) O4RT-HHE & Butler, 2007) £ D%, Butler (2012) 1%, #x2 52
EIXAANYEF T (personal endeavor) D& 7 53, ki ABFRLED% ) (interpersonal endeavor) % %
TETHTHDLI LR L, HICHREEE (F&b LoBRLBERELEETLZEPER) ©
W& % IR L 72 Butler (2007) @ 4K T 163EH IR LT, BIMRMEHZEICE T2 43HE ("%filis LC,
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R A B UE
BN - Hash EavE i FL e
(A& Y —) (T F—< 1 R)
HiE
~ ALY —HHL B AE IRNT o AP AR
(R Sh#Er)
il
wHE
~ A4 U —[alkE IRT o v AARE AR
(IR IalskE)

Figure 2 2X23EMKHEE7 )V (Murayama, Elliot, & Friedman, 2012)

FELEOBBERET L LERVEE LI L THL k) ZBL, HEMB X OMEMKET
MraAT - 72/ R, BRI B2 2 72 5 KA L S IRF 2 4 R S 7z (Butler, 2012). &
9 L7zERK ET“:E*TLJ‘I?EONEE/%‘UEU%@W% IBWT, SIS R HAE S BRI, T RS
ELMIFRE R, Hllie ) MR X O ABRBROSE A ML - HiEE S 2 5,

HIMOBE %ES%J: DORIEME AT 5 &, v~ A5 ) — HESCBRE BE S WHEAE, BENIC
W, HANGHEOZH, &b 0 BAECHKOME, v — 2 v )L R— b Otz L, ﬁ"T’%‘EPL
DR LIFEZ ATV, F &b OFHENENOIIRLENEF 205 2 LAVRENT VD, TO—)
T, N7 F = VAR, N7 x—~ v ARGEEE, FEREE AR CEEIE, RRERIC XD
B EREA L O RHMFHTOZH, FE 520 OBMEEFROMG], L LORERM L &, #
MG OTREICHR D R T W EFHL N E o T b, B2 IX, Butler & Shibaz (2008) X, O~ A
&) —HEEE, #0 (inhibition;, “HHED%kEAE, BT 2AEIIBEHATRZ VI L E2EZTWE" L)
WCEOKEE, HAR— 1+ (support; LA IL, B H %K, b")f“%%%%tﬂ'ﬁb’(ﬁb‘l&%
fRATWAE" &) CIEOEER5 2528, @187+ —~< A HIEX, HMOY K- M2
B, W7 7 ADOARIEATE (cheating;, "R ADEEDORIEEF " "> = /7/\—/\—%1@333‘5
U rF =2y bHSAEESINTE L) CIEOREERS5 252k, ZWHLMIZLTW5D. Butler
& Shibaz (2014) &, O~ A% ) — BIEIL, AL HEIEE (cognitively stimulating instruction) %
B FEDOIFEIIT LKA ED L 2L, QBREEEL, Vv b R—FE2HEMITFED
DOEBEF Y ED DL T L, BRLTWwWh, Retelsdorf, Butler, Streblow, & Schiefele (2010) &, @
< AF ) —HEEL A% —EREE (mastery-oriented practices: FEE—ANVDE YV O¥FE Tk
A, e, R EREET A18E) RO EE 5250, N7 -~ ANBBRIAOEEL S
RAHZE, @74 = AEEEE, N7 -~ ANEEEE, AFEREERIE, ST -7 AE
M52 (performance-oriented practices: “FEHH DM TG 2 ML X & C, 55255 L) &fkE) 12
EOREY 2528, @AY ) — I, BRI E B (cognitive stimulation and autono-
my; FMIERIHF LT, TCIREETL I ENHL, ECERRTNE LR 2 WEM 2RIt 57
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HE) WCIEOWER5 2 A0, AFAMEEIEOEEL5 2528, 2R L TWw5b, Retelsdorf &
Giinther (2011) &, O~ A% ) — HiZix, MWAPNILE (individual reference) %2, @HEHZH
(comprehensive learning ; “7 &b HH O THEMRIT L L 28BEHL, T80 5 0)’“?3"??&%%

AT 5" B L) ”?%ﬁﬂ’ﬁ“ (surface learning ; “#H L~V ORFE - WEED 72012, A%
FRUT DT L) INEOBBEG2LIE, @875 — 7/7\?%%1&51‘“5 /\7%~7/2EE¥BT@

=M AL, #ESI9ILE (social reference) ZBEAMICEKENWEBFICIEOEEL G252, 25
2L TWwWb, Butler (2012) 1&, O~ A% ) —HEI ST+ —< 7\?5% (performance instruc-
tion) (CHOEEE G2 505, N7+ =<V AL AEE T 3 =< AN#EAEIZIEOREE 52 5
&, QEFBMHEILZY - vV ER— b, A% ) —45E (mastery instruction), TEREAIES- (emo-

tional involvement) CIEDEA2 5.2 52 &, OttEFREEZEIZ/ ST +—< /Z?E.J:F PR EE AV
835 (low demand teaching; “fiH ZiEEZ AT 2" “HEOEN VLW L) (JIEOREZ 5 2

B8, BRI A EEREPMRWIREICAOEEEZ 52528, 2R LT,

1-2. HEHRhH & EERERZN

Hiwh 71 (teacher efficacy) &%, JFEDORITIZBNT, HHEEL FFTLETT L2008,
—HDOIEHEFEITT H 2 LI T L HMMORENIE &% BT % (Tschannen-Moran, Woolfolk Hoy, &
Hoy, 1998) ., Klassen, Tze, Betts, & Gordon (2011) (%, #THFOWZE (19984F 225 20094F) & #7: 124F
B OWgE (1986475 19974F) % IE L, FEDKMAIWFEOE M %2 5> DB (HFFEH o5,
HEFmOLHAL, AR OWEH IR OMIAL, AL A~ORL, FAEMBII~ORL) 206 4R
LTWwa, i<, BIET THRE L TWARFSEIEE LT, ZImMsh I~ 0REER 2 5 W28 20
BINHBFEBICRIZTEEBICET LU0 %S, R0 RESCHEEMSOME, HEEEANOIL
FLIZIANT 72R98, 2 &E8igfi s uCv % (Klassen et al, 2011),

HmR 71 OMERE & LT, Tachannen-Moran & Woolholk Hoy (2001) (&, ¥&& /5% (instructional
strategies), S E (classroom management), &b DT 27 A VA b (student engagement)
DIWT DS WA NIREZER L TWb, E72, X )M RER S S AR OWlE % o 720
7L L C, Skaalvik & Skaalvik (2007) &, $8% (instruction), Mo =— XI5 U728 7 #F #I]
(adapting education to individual students’ needs), + & & % Bj#% 517 5 Z & (motivating stu-
dents), %M &5 Z L (keeping discipline), [ #EE & O F (cooperting with col-
leagues and patents), ZALRPHRELIZ X} 5 XL (coping with changes and challenges) @6 R ¥ 5
WAHHERNTIRE (Vv = AR Z1ER L T4, $712, Tachannen-Moran & Woolholk Hoy (2001)
DR, IO e HR T, EHEEFRRNEVRELE SR 5,

B ORFEICE LT, B EmeEmE, FELICHTAar ba— kL, FELDH
AEAEE LS R B L, FENEOTIREE T A2 EH L7 I ABE (w25 ) —HIE
k) ZRXET A& &b, HEE H25 L S LIRS k2 EARBIICI) AL ) &35
ZEDNG ;o TN D, WJX_ X, BRI A WEIRE, T I35 a3y bu— v (pupil con-
trol ideology) 7% < (Woolfolk, Rosoff, & Hoy, 1990; Tachannen-Moran & Woolholk Hoy, 2001), ¥
Eb OB T B A 7% < (Gibson & Dembo, 1984), FIREMEROBIZT L OB MEZ FHE L
(Woolfolk et al, 1990), 7 7 AN~ A% 1) — HiERE % T 2 (Wolter & Daugherty, 2007) . ¥ 72,
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AR I S ER W28 2 OIS T A & 2T 725, BB 9 A A Rk % b <
kL, EBEOHBHEH CTOREICHEAL L) 52 LR ENTWS (Guskey, 1988; Ghaith &
Yaghi, 1997) .

E5IC, BN, FELOFERBRHESITE SO LI EDHE SN TS, Ross (1992)
&, BRI DECEET D 7 5 ANHEET LTI, BROEEGESSWI EEFWHLNIL, F
72, Caprara, Barbaranelli, Steca, & Malone (2006) &, Weftc#kbi & EfEZ 5 & L 72MEWFA L 0,
AR I EBIAEE QAR OFERGEZMHI L CH, REEOFHENREICIEOREZ RIZT 2R LT
Wk, BiFEOITICE L C, Midgley, Fedlaufer, & Eccles (1989) 1%, ?kﬁfﬁx)jjj IFEDLOEFITHT S
HIfER N7 o+ — < Y ADFRANIE D2, BB T 5 WEEORICAOREL 525 2 L 2L
L7z F£72, Pan(2014) (&, REHEROLMRNIZ, EROEEL ﬂ@'é”WJ@WF&O ¥ (filife, BAFE,
HCR, IESZIH) EFEHO L (FV—TOMEE, FEHOELE, o R— b, EARLORIFR
BIRIE) A, FEMEEEARESIELILERL TV D,

%ﬁﬁfﬁxﬂ]ﬁODﬁxﬁk;f&[ﬂ‘ﬂmﬁwiﬁ’\@ RN WGBSR S 5 720D E T )V & LC, Tschannen-Mo-
ran et al. (1998) 1%, HOIOW A %28 L7z Bandura (1997) @ RfRIZHES & Hiizh ) O ERF
71t A (the cyclical nature of teacher efficacy) DETFIVEIEL TS (Figure 3). #fizh/
OIFBRTERL 7 1 2 A O EERIZIL, #ER I OB (SHEHA, IEE, AMpyiE <2y
) —REY), BT at A, IREMEONE, 8BS0 T v AOEE, BERT, B O,
INT F =< VA, IO 72 A ERIESH AR FE N TS (Figure 32M1), TOETNIZL S &,
HBAHIFFZ ORI T ICB VT, HEREOMGT LIFEa VT Vv ADOEED 2O MAIKE T4 2 &
T, BN &R 52 EARBEINT VS, ZifIAFOIRET VT v 2 (FREAF )V Mi#k A
E) OREL, TORAORN T CEHETZ23E (FELOEMDK TR L) ICHATAZ & TEKT
05, 29 LR T U A%l L CEMRNINENT 2 EEZ 5N TWES, BAEMIZIE, BHOIRE
AT VANBREEOERAMEL D b Elo> T b EBM L2254, IR TESL” v
TS U CEARI A5 L3 525, WliE g v T v ANTRAKHEL ) FlaloTw b L AL
7oA, CRAMEREEICHHLT & 2 b ) FEIDER L CHEIRI DT 5. F 2, RO
HFIZZ D LBMORRA 70 A A RITT & SN b, BIZIE, HAIEFREKI O % Bi5d
52 LT (FRELREER), HRRIZB3 28722 EWmA b o7z, BETHHOIRED Y ¥ T ¥ APEET
LIl HBH, LT, BRIHEMBD O (B, %7, Zkay) 2#@LTXT7+—< YA
(T OFERBLERON L2 L) 2AERM L, S5I87 5 —< v RIXEMR ) O 72 72 1BHRIE
(v A ) =BG ) OWENENLEEZEZ LN TV,

F R TI, EERhIIIER L T, #ARERRN ) (teacher collective efficacy) &\ BE&IC b iE
H2EE o Twa (Klassen, et al, 2011), FAHEMENI &1L, AE A OFEMBRIK 3 2B TH
D, TEBICET LOEBIRZ RITTOICLEE S —HOEE % FEITT 5 720 0# B EH Okt
TEE % EW T 5 (Goddard, Hoy, & Woolfolk Hoy, 2004)» Goddard, Hoy, & Woolfolk Hoy (2000)
&, Z)Vv—7ar¥5 v A (group competence; AR OHfIL, T &b OWHESITEEHOLBEENH L

¥) &, {REFE (teaching task; “AHE WY & M AL, T2 0FFRE T RET L 2 L)
D 2O OB SR S L2 1 RT-21H B OFAREFIR I REE 2R L, A% )13 82 o Fifig =
BHOBEEIRT I EEZHLNII L, ZOBROMEICB VT, Goddard & LoGerfo (2007) 1%, &%
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HEH ) DI
B
RS

HsmED Rt
AR //f FHREO R
\ )

v A8 Y —RER ¥ BT R
Bz D
Bz B HIR

M h

REa BTV ADEE

\ 4
T S H O

| NI F—v A I<

(B1%, 557, B &)

Figure 3 #ilizh 71 OMEEIEL 7 2 £ A (Tschannen-Moran et al, 1998)

iz MR, HCSEER (EEHHOFEIEAA Y (HC) ThY, — A0 L&) OO HHE)
DO/ E BICEAEIERAB D 2 H T 210 &, £HASRER QEHB O F5E 3Rk e
M) THY, BEHERNDEERTLIBICHC O NS AR TER) OMT, EEOFEREI LT
TRENER I LT ZORE, EMBIRIERIC BT AHAEMB I OB, HGEO TR RS D%
WA AT 2 2 PO 0L ko 2, INFREAOFAEMBIIL, FREEOTF &b OfiE
TEIRIHRFEREZ WD 3L 2 L HRENTWS (Serlie & Torsheim, 2011) o

1-3. HAfE@E

MM PERG (expectancy-value theory) &, #iFES T 2 fF (expectancy: I W HEVEIZ R} 5
FBIGFEH) LMiE (value: ITEIZEATIC b B MMifH) OFEIZ L > TR L9 L T2HBmORIETH 5
(FEZE, 2004). Richardson & Watt (2014) (%, BB FEOHREL B> HfE 5 MM A & LT,
COYMHMMEIRZEA L, BB 3 588K (factors influencing teaching choice: FIT-
Choice) DET IV EHIEL TW5 (Figure 4),

Figure 4 ® FIT-Choice I23:0< &, fffiffix, WESHIRZEMME (intrinsic value: 232G 8N 07§ 2 Bl
BRI 7 N TSI BRSO U 12350 i), A ANRFEAMME  (personal utility value: th3 D2 M=
FE RO 70 EAR BRI ENRE D LTI D CAlifE), A BYFERMMIE (social utility value: F & b OIF R
RAL S E R 2 EAMBEIEIE O Ic D i) 3o bR s NS, W, HIZEEICH T 5 H
T84 (self perception) 2§44 T %, F72, W& MEDAOER & LT, HELOEZE (socialisa-
tion influences: 7= OFIZFE R SN EE L COBRBER), SFEOZK (tasl demand: #kiZ
M ZETHENDF X ) TR EOBWERKE), BEOWEN (task return: BT 2 & T
TR SN DASHAL OB S 0G5 E O, mA%EIR (fallback career: f1:/ 7% < #ik % #IR$ %
Z L) DADHEFNVIHARATN TV S,

Watt & Richardson (2007) &, #+—Z b5 7 OHIEL 4% %1512, FIT-Choice REDIER B
& O°FIT-Choice & & F AL R EE & Sk EPGMG LB, WMEMNW T > 7 1 P 2 b (professional engage-
ment), MWAEFEE (career development) ORI MEZ MG L7zo ZORE, #MEIRGEERSF v ) 7
TERZ T % BROBEWEIREZEEAEE, BT, S8 ACREA, EOZR, NN
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Figure 4 #HWEIR x4 2 BN OET )V (Richardson & Watt, 2014)

fififl, #ESMERMMELE <, BAMERME S RIEGERIE N2 EATR SN2, T ORFE % FIT-
Choice DAL A2 SRS % &, HGBRFUZ TR 2 5E1E, \EITHEN 2 B3 R R ME 5
SOHIENRT A — NNy 7225 TBY, L8325 BORANE {, BWICNTET S F 1)
TIHOE L SEZECHRELTW2300, #RIZELCFELOBEIZHES T 2ifEdD 2 HkE & 72
L TWDZ S SND, F72, Watt & Richardson (2008) &, +— A+ T 7 OHIELFE
xR L L2 & 0, FIT-Choice D EZ A H BEBGRER THROMEN TV r AV AV b
L WEREISEAN DB (professional engagement and career development aspirations (PECDA): %71 %
E O mEL EMEOBKEERE, V-5 -2y TORKEBE, 0400 EN LK ENS) (2
52 b B MIEL TWb, PECDAICK T2 27 5 A% —HiofE OsTyr 4T Xy MEFs
(hlghly engaged persisters: Z N EE, MHEEE, HMMOERELBE, )V —F—3 v 7O & EE,
ETHEBWEE), QFEr7rA Y4y MEEIE (highly engaged switchers: % E&E, HMA%OE
Jﬂik?%‘%, )= =y TORBELBENE L, #EEEMvgd), Oy Y MNEEE
(lower engaged desisters: ) HEE, k=L, HMUEOBREEE, V—F— v TORK L EE,
DETHERVELE) 37T A7 =P ENT. /2, %27 5 A5 — %M &, FIT-Choice D&%
e tBER L T 0O eATo ok R, STy XA VA Y MR, ®mI o7 AT x Y NEEH,
Bz o774 22y MEEHEOIRZ, SR s LT, WRIISEME, Lo mimE, izt
DFEH, WEOBIZFEER, HRWHALYE , RESEFRDMEWZ EPHL N E o, S HIC
Watt, Richardson, & Wilkins (2014) (X, Watt & Richardson (2008) & [EtDFEZ 7 2 1) 7‘70)%‘(%
HHEFEAE RN GIAT 5720 PECDAIZKT T 527 7 A Y =R, Or 7 AETFF#E (classroom
engaged careerists: FEE, #HEE, EMEOEREEEIEL, V-8 =Ty TORK L IGED
g, $2bh, FFRMICHRERR () —%—) OFMIIHC I EE2EZET, 7 7 AHTE T
LI EERETLTE), QEILYTIA DAY MEFFEE, ORI 74T X Y MNEHE, D37 TAY —
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P E NIz, K27 5 A8 — &M% E, FIT-Choice DEEM % EBER L T 2508 ORE, 2
FAMETERE LS 54 VX v ML, Kooy AT Ay ]\E;ft%%‘i Nb, NEERYIRE M fiE,
EWERME, ¥ 7o#HEIE L, HEWEEMUNZ LS8 572, Watt & Richard-
son (2008) & Watt et al. (2014) (Z3@T A45HR L LT, WEIYREMIME & +h S 09T M, #Bom
R ORI HE I E A AET 2 EELMEMNHITH S 2 EDTRIB SN T VS,

2. RBIBMT 70O—F» 5 Dikst

MO G X, BEOPZE L (Hargreaves, 1998), #ffiofgiEond V) % B4 5 L CEEL
ERESDON TS (Sutton & Whealtley, 2003) o oI Ix, OFFIEE (FRERHIZB W THEE
DG % FEBRT B B OKE MR TH Y, FERRIRERI A W 2 72 &g L720&0E) &, @IKEE
A CRULDZHERL L 728 o BISIREETH 0, HBRULIARAE L AL 2 &) 0201CX5Eh’
(Keller, Frenzel, Goetz, Pekrun, & Hensley, 2014), L7225-> T, LU CIZHFR MR & IRERKIE 250
THATIITE 2 B3 % 0

2-1. HERDFFERIE
2-1-1. #E

B3 (enthusiasm) &1, HMIATE D ICHEOHR 282 2SR 5, L& - 8 - =0
7 EOHEN T BIE % =T 4 (Kunter, Tsai, Klusmann, Brunner, Krauss, & Baumert, 2008) .
BEIENHCLE L SNAZEELAMWETH Y (Brophy & Good, 1986), #1457 & O E#HRH %t
$ 587 (enthusiasm for mathematics; “FAIZ/N & WEE D &S 212 yﬁpfi)é fg&“) &, BEEATEIC
*35HEE (enthusiasm for teaching, “HFa##H 2 HZ L1ZETHELW 2 &) 0200 &0 5L
ZHNTWw5 (Kunter et al, 2008). ZffiDO#E Eik & ORYE T, @iﬁ% IR % B L FARATENIC
K9 B EGEIL, FRAIEAEY R — b (cognitive autonomy support) [CIEDEE 5.2 52 L, @%
BATEN W T 58051, TEb0FHOMBRE~NDE=F) v 7y = v U R— MIIEDOEE T
H2A5Z &, DIRENTWAS (Kunter et al, 2008) , Kunter, Frenzel, Nagy, Baumert, & Pekrun (2011)
&, PEEROBEFEIN & AR A S RITHEE T, OBFISH T 2BRESE VRO 7 7 A H#T 5
TR OBREA TN 2 &, QBIRATIICR T 2 BB A O 7 T ANHEET 5 EEIEHEFE O
BRBFOELSPENT L, ZHL2IZ L TWwb, Kunter, Klusmann, Baumert, Richter, Voss, &
Hachfield (2013) (&, ZIZATENIIA T 2 BUS2 5 WEEAENNE, 2B 8 — b RWEMN 208 %
LT, EEOBEORESCHFENDE L E2EHOLIEZHLNIILTW5h, T/, Frenzel, Goetz,
Ladtke, Pekrun, & Sutton (2009) (&, #EIOBF 22 5 L DL S AP EF 2 F R L D%
LSO %E, 1HEBOMWTRAEIZ X WVIGEE L 720 Z 0%, O#FAIO% L & (teacher enjoyment; “FA
i, BFEHZLIEZEWLATWYS L) LAFEDORL S (student enjoyment; “FAlL, E&F%
Y HDONE LT L) 1L, BIFEEOHN & AROF O L S O EME LR LT b RO D
Lk, QML S, Elifiz’)“ IS B 2 O 2 (student-perceived teacher enthusiasm; ‘%
ZOMHAEE, BB ZTWDET oA, &%EP:L ETHRH D" BFOHER, EPLT
LELZH “C%Z) ¥ R Efﬁ@mhé DWBRH.2 528, AURBEINT,

Keller, Neumann, & Fischer (2013) &, 29 Lt?ﬁlﬁfﬁ@*kiﬁ‘%t D DFBEBRIITNTTRHEEA D
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ZANELT, UTF300MEZIIRLTWD, H11E, B ED 2HEMOIRERERE (HERLY 2 AF v —
HREDFEFHENIIa=Tr—Tay) BFELOFERITHTHERLREL, FEEEO T R
RV T A THREEERIZTTEV) AN AL TH D, H1OMHER, REHE L CORENR' &
HECHELTEBY, HMitoEARCHEEDO L WHREH A LA TH 5, HKEOIESIENL
aI2=r—a PAHITEL OFEEERE T R— T AEEPEDL VIS, T8 0EERY
FREMHERF T2 2 e TELWEICRALH 5 LSS (Keller et al, 2013). #21%, o E )
#EE T ) (role model) & L CHFEL, T & HIIEMOIFEREE D 5 F B 125§ 2 MiEPHfF 2 & L
WMoz eT, FRMEEENDL L V) AN AL TH D, H£1LE20MEE, HEICHELTEY,
OEEHLHMOFEHENII 2= =2 a VP TELOFR T LEREEZIIEOF, T, @%
MOZEETVE L COMIED, FL50O¥BITHT L8O 53 E &N (academic emotion)
W EMREELZRITTEHESNTEY, Z0200ESERIICEET L2 LT, FEL0¥EH
WRICRY T4 ThpBE2 L 5T REDD 5 2 EAVRBENT WS (Keller et al, 2013), %53 D1
WL, TEOVHEMOBKEEH-0bHOHFOKE L L CRERT 2 &1Efz4: (emotional contagion)
LB AN ZALTH D, BIEEREOFFI LT, Bakker (2005) (& EHHEHMOMFIIR T2 70—
(flow: AANEENIET LBVLICEID MIA TV LIRETH b, % - B L & - NENEIEO 0 245 e ¥
5 —REH 2 BE) 13, HREAROTEODREIIH T2 70— 2RET LI LERL T b,

2-1-2. Ny 3>

% 2 a v (passion: 1HE) L1d, BANEHL, EEEZHHL, BEHPLIALVF-2HEL T
HIEFI~NDORCIFE & B E NS (Vallerand, Blancard, Megeau, Koestner, Ratelle, Léonard, & Gagné,
2003)c 28 3 v, TEEEE B UY AP ELT (core self) 7 A4 7V 74 7 4 IZHEL S
NTWah, ZOREIZL->T, FMM,Sy ¥ a >~ (harmonious passsion) & iHM/Y> 2 3 >~ (ob-
sessive passion) D 22IZXHI &b (Vallerand et al, 2003). FAFIAY/ Sy ¥ 3 V&, HEIDPYADOT
ATy T AT 4IZM) ANSN5®ET, HEMNTEIL (autonomous internalization) %45 Z & T
HET 5. BN, SEIEMRICHET 28e 22R GER0N2s, AL E) LBfReL, B
FICE o TEEREHTHLGEIEL L, 20720, MRSy L a Y BBWEIZE - T, BEEE
CHWEENE, BMADT AT T4 T 4 DEBOEELE T2 HDO T, ZOEBIIMOER (Fhexiy
ZR, BELLRE) ICLoTENPEIND I LidR, BAOEEHEBEFMNRL 0L, —F, &
SRSy va A, WEEIYADT A T YT 4 T A AN SN A #EEET, FEHPNEIL (controlled
internalization) % #&5% 2 & THA L%, flBIATEILIE, MARNOTL v ¥ v — GHEIRMAESU AD
MEWZHERHELIIHNE L Tvd, BADEEZ 8 L CAE L LM EZHHld 5 2 &N TE LW
HE) ko THERT L, 207280, WAy ¥ a3 YASEWEIR, WEENCH L THERNTIEH 50
O, AN OTL v ¥ v = HIEEIEEE S5 252 WHEN R KR 220, HHES Ao T
ATV T AT A OEREATWRIOL 2D, MOEFHIBEEHEZFI SR T LIZR D,

bk S O ERIZE & LT, Carbonneau, Vallerand, Fernet, & Guay (2008) 1%, #flio#Hz 52 &
T %8y 2a v EERIOT &b OTENI T A EEMNREA, EHEWEE, N—r 7Y N oRE kR
WEt L7zo WO, FAESROBKAD /Sy 2 a VIRRETH B0 &k T 572012, fREIT/ Sy a v
DEF (Vallerand et al, 2013) (Z# U7-4THE ("FAL, ML K OREBEZECTWE" (KR O



Y OEHES RO BN & RE 79

&), RIAFEIFETH LT (FE), HEE Ao TEETHLT (i), R, AFEIER
HEEoTWET (FE)) I LT %17 -7z (TERFFE). 20k, P840 sl Eo# i,
Ny Ta VIRBETH B EBEMIZER SN, #RE LT, &d%®E (V=494 OHT, 93.1% (N=460)
WSy a VIREETH L LA S, R O3MHE, FOBRDGHIHEN LB SN Xy v ay
IREE L B2 SN7-460 % O, S 512, RN/ Sy >3 v (fEFIE, FRofho A & L
TWa" “HTHLVWIL2HATLE, L TIAVEHVEES" k) &, @l sy ary (fA
&, EEHEABRD ST A EE AT A 0L, WlER L TWaT AL, AR L CiEEl e T KT
I ENLVT L) ICHTAEHEICTHEE L. 3PAOHBEE R /20 0 AT 7R ITo kR,
D Time 1 DFFA/ Sy 3 3 »1F Time 20F & d OITEN 3 2 H BRI & ML E I IEO %,
W=7 MIAORER 52528, @Time 1 OHEN/Sy ¥ 3 »1d Time 20T &b OFTEHIR T
LEEMEMCIEDOFEE2 52 528, BWHLNE %R -7z, £72, Fernet, Lavigne, Vallerand, & Aus-
tin (2014) (&, HIIESAELLT OFMEEAN % 051, HEFEOBEM (job autonomy) 2%/%v ¥ 3 Y25
RBFEHEE, Ny a yPN= T MIG 2L EEELHMTIC L VRGEL 72, Zo#ER, OfLFo
HHE M Sy ¥ a VICIEORE, Mt/ Sy v a VICADREY 5252, QM v a
VIIWEZENRN ) (professional efficacy) (ZIED322E B&EI/Sy & a Y 1d/N— 2 77 b OREIEHEFEICIE
DB H 2528, WRENT. 72, HKiBLXOFEMEZRNRE LHEICBWT, MK
AN T Y NEELSETCT =7 A VA MBS L— KT, Wiy g vk
IN=2 T F R e 2 EAIRENT WA (Trépanier, Fernet, Austin, & Forest, 2014) o

2-2. RRIERER

WML, BHEEBO R TRHA REBEZRET 5. AF (2010) EEARBITOREIC BT 5 EIERER
HHIMOBMRATEN T TEE, 7907y K-k ) — - 770 —FIZ Lo THIEL T b, £
OFER, FHRTOPURR (B0, BLE, MERZ L) X, HAOGE Lm0 CEEROUGEICHS L, &
SIIET OB 2 AR E L AN EEZEORMAIEET 2 2 LR SN, —F, HEiOAPEE
(WH72E, HLA, AZRE) (ZHAOEFRLBABEIORT 2B NCTEERLESEL25, H LA
RHEL S EOBCEBINBIGIIERO A LIEETOARISHU - &, EEOWEHEL ML 212
BERZTREICT A Z EAURIB S Nze KA (2010) &, 4, ERABASPURNS = #2879 5 323 % FEMlC M
WA LONENERTE L CBY, KAl & AERNICUT 2 2 EERAPE LT, S 512, KT
DB 2 IUTIZ SRS T, HPIMIGEIHKE DI TV B DOPMREFT 5 2 & ZERBEICIRH L TV 5,
FkED LfE & LT, Sutton & Whealtley (2003) 13, #Ff0EIEREBSEEER, HMNE Bt
VF, A TSCACRIBER & 7 BB A RIF L Ao TWADIPMEFT A T & A EICIER L Tn b,

AR, ZOX) REMORE L TN LI B EERO 70 v A 2 AENICHEFET 2720 0F %%
EFIDIRBENT WS, FE—I2, Jennings & Greenberg (2009) 1%, Hhiot&KEwa €5 v
2 (social and emotional competence) &7 x V¥ — A ¥ 7 (wellbeing) (23 H L 7204 &5 £
7V (a model of the prosocial classroom) Z=#ME L T4 (Figure 5)o #EEEN T Y T v ADHE
WHRTOR E LT, BORH (A7 0REREY ZBIIICE#TE %), ik (Ao oREH b
HLEOMBEERICRIZTEELR#HRTE D), HEL2ERRE AF~ORELEZE L CERIELT
FTILENTEL), HOEFME WRMER (BB LWIRILICE2N T, BSOTEIZ ML, b
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L Bl—1 & bEORFRERE l

e 24 TELOMANE - BHORE
heneqvy |l amnamEE || MPCERAL LEERR
<+
T WRARHERIEORE A T
N ]

F/ 23227 4 OINRER

Figure 5 [Mf&M5#E 7V (Jennings & Greenberg, 2009)

L OBBRERFTTAZENTEL), ICEITTWAEEEDLNS (Jennings & Greenberg, 2009). [ftt
SHFRET VT, BORKEEN T ETF v A T2 Vv E— A V79, RS R o
WaEL T, FEBICRIZTEETILAIRIN T D, BARWIZIE, HEEENaIETF e
TV E— A Y TPEVEMIE, O ETF &S MoOREE BIFICT 5, QBRI RFREE 21T
I, OFEETNVELTFELOHERIBEOFBERIEZELMMET 5 T LEAVRIEEINTEY, TR,
B RS a s N D, T2, BIFRFRA I, EENICT &0 oS0 FERFH R %
FMOLIZT TR, BMBZORZ A5 EDOHLE, AT, BEHII Y PAY MR T 147

BB EEZ LI ENS, REFVTIREEN 74— K3y 27 - b—7 (positive feedback loop) 7K
EINTWD, S5, FRNNOEA ZURER (B~ R— 1+, EARO) —F— v 7, %
WEL, FZXOMMEECT —CAOKS, 33227 1 b, BHEEFR) &, KoSEEwa v ¢
T Y ARENEW B kA GREREZLZHEEIL o Tnb,

¥ 72, Frenzel (2014) (Z¥fli o &AE o N EBERICE T 2 E 22 7)1 (reciprocal model on
causes and effects of teacher emotions) Z#ME L CTw5 (Figure 6)o ZDETFINIL, #HOEIZ D4
R, &2 WIEEI OIS TRERE R T &b OFEE BRI RITTHERBRIL LTV TH Y,
SL¥SG (appraisal theory) & Jil@Paw (attribution theory) ICEDOW TR SN TWE, Zm2D
OHERFNCEED C &, BEEIE, FFAORERLHREZNAKIC L o THERESINLZ L DOTIELRL, O
HHHGE ORI RF L HEND L CEHEMIHHET 5 2 & GHl), @20k RFEOER
FSPOBERIEBESELZE (RE), o THERTLZEEZOND, BIZIE, NddsIRI=
WSRSHE A BB A L 7210, FOREAMEICRET A LR ERL, ACIKRETALEV %
BT D LEEbN D, KETNTIE, HAHHE (JREF, FEHTRFEHO#DLY 2 L) I2BWT, &
finsr 7 2 BIROZERE % F &b OITENIN - CEHiiT 5 2 & T, BIEFERTLEEZEZ N TnA,
Figure 6@ [T &4 OITENCH T H3850]) & [7 5 AHE] 121, 420 e GERITE), ko
F, S REIENATED, BIRMEATED) 2SEESN TV A, FNEN, ERATENI T Eb0EE I YT
YADOEE ("FANORBEIZIEATED” t) FEOITIETF L D7 7 AEEREFHNEITT 5
IOV Ay N (CERICHEER S TWE 7 5 AEENCEBRAICI) SHATWET k), A
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T &8 OITEN X4 B A 75 ARE
© ERATE - ERRATE
> | - ST - @S -
—» - S —ERIERITED - s —ERIERITED
- BEICRIEATED - BALRYEITED
L Y )
(i

- BEO—H%

+ BT D HBk

* RPRLRE

- AEEDER, RERDHE
- BEOEZN

R OO ST

v
fEE B

- PRI OIEMEAL

- @S OIEME L

- AR E

© V=T b PAR— b

Figure 6 #fi0 &GO R ERIRIZE T 2 HEFEE 7V (Frenzel, 2014)

—EIEATENZ T L O HMA B E T 2 /FED RS ERICB I A2 EISRLOE ("7 7 A0BBE%
WES 5T k), BRMATENIHEGN S T8 L o BT R BREORE (7 &L BB
5" ), RBEWRL TV, HAEfilX, TO4200BIEICIH->T, 77 ABELFELOITEIEBEAT
\ZEFili$ 5, F 72, Figure 6 [l 121&, 500 Fhiits (HEo—EM, BECHT2EE, o
WLRET), HEEOZERKEROEM, BHEOEZMME) FHESNTWL, #hen, BEO—BHIT
ELOTEIDESO 7 I AL —F L T A 2O (HELGEROFEM), HECHY 2 EHEkE T &
bOITEIDEIT D 7 5 2 HEDERIZH S L T2 0O, *ULEEIZEETE 7527 5 A BEEDERK
2L TNTORETIN D B 2 OFM, HEOZW KEROTEMILZ 7 AHBEOZERD L AZRKER DO
BB 25N, BEOEZEMIINED Y 7 A BEL#EKT 5 2 & OBEZEEICH T 25N, BRI T
Wi, INSHOFHBIEICED L, FIZIE, BMOARZ L W) EIEIX, &5 7 A CTHETII%
L (77 ABEICBIT S [HE—BIENTE ] OFER), Z O OFTAELEHOFHFEE D A
FURIMNCD ) ([HEOFKZROEMT] OWWIFE), & 512, HKiliH H25Z OBEOX LS %
Lawie (THLfE)] o) ICERT L2 EZ 515, Figure 6 T & 512, O F5E O KTE
(&, HAOIREREE GRAIOWEE L, B oEE L, FHiE, v— vy K- ) ISEEE R
1TL, DWTIE b ofrd) GERITE), BifEo1r, o —KIENITE), BIRETE) 1Cb B8 52
574 =Ko 7 - V=THRESN TS,
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Figure 7 7—2 - T 75 AV A2 FDOJD-RETF IV (Bakker & Demerouti, 2008)

3. BBH - BB T 70— F » 5 DkET

WTAERY 74 T OHEZEIIRHTL2EL0EE L, -2 - 2075 4P A2 b (work engagement)
EWVIBEEITEH SN TS, T—2 - 754 VXY Meld, BEN T/ SN EEICEET 28
MIERIRETH 0, G (vigor: EFFDF L NVDO T AN F—LHFMYL Y1) =2 2, HE O
HAOFRN ¥, WEICER L 2BEoZMm), #3 (dedication: fLFH T3 283, #Fh, KL,
Prik D &), ¥HH (absorption: fEHIZX 3 A EVERRLTLL, FREEOR S 305 ool
W) O30 %M E LR N0 &M % KIE - RRAIKEE % B3 % (Schaufeli, Salanova,
Gonzalez-Roma, & Bakker, 2002) o

Bakker & Demerouti (2008) i, (EHHZRE —&FHET ) (job demands-resources model: JD-R &
TW) EMENDLT =27 - AT AV MOREETVEREL TWA (Figure 7)o JD-RET IV
2B TR L, EERICH LT, AN - LHENI A M ERTAFHEOME TH S (Bakker
& Leiter, 2010 EEEGER 2014) 0 F 7oA EHIE, HFERERC AW - LBWEEZERE L, 45
O BEGERE IR T AR R L, FAORE - 8 - LRSS A3 Lo, (LI,
A EY, HLRRAO 7 T % BB L T A (Schaufeli & Bakker, 2004) . & S ANEHIZ, LYY TV A
ERELBENZHECIHMETH Y, BEE EFR oy bu— L, BEICE LR RIZT I EATES
EWV) BETE & &b (Hobfoll, Johnson, Ennis, & Jackson, 2003). Figure 7DEFIWIZHES L &,
HFEHE (BEMY, X7r—< A0 T4 —FKNv 27, V= x )V R—1F, LERlOa—F 0 7% E)
NG CEBE, BCME, LYV I VA, HELARE) 0201, HIT—2 - U5 DR
Y NERAET LS, EORPILIFIALFIORE ((FF0 7Ly v —, EHHEHE, BAmEH, g
HWEEZE) PEWEAEICHEETHLLEZ LN TV,

LA % 0F 12 JD-R € 7V % #4GE L 72 Hakanen, Bakker, & Schaufeli (2006) &, tHE&H (5o a
YhuE=, T4 =Ny 7 FEHESSOW R, FROEFYEAL, HEMEL) & T2 -
IUFATAY M RBLTHEEII Y b A Y M ERAET S L) BT 7O+ X (motivational pro-
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cess) ZHLIZLTCWA, F72, MAFHEE (LFEQLOYR— b, FEE2S O, HHO TS,
AR, PR 3, BAAYEIC T L oRMETE) (BETL S, BBk /KW, BAOMKT) %5k R
WL (0F ), HFBEERENEE L) 2, T2 - US4V FOREICKELSHFLS TS
Eviy a—¥ 7 (coping hypothesis) 2978 & 11T\ % (Bakker, Hakanen, Demerouti, & Xan-
thopoulou, 2007) s & ® X 912, AR50 JD-REF IO ZM9 7 %81%, Hakanen et al. (2006) @
FEEO1F 7 1t 2 & Bakker et al. (2007) @I — ¥ ¥ KD 2ODOBENS, BEBASH TV,

4. WOKROT7 7O—F H 5 DH&ET

R T 70 —F D OME LMoo st 12, BORZER (selfdetermination
theory) ® I =HIiCTdh 5 F MG (organismic integration theory) & FEAAY.OIARCK I
(basic psychology needs theory) 23D W TERH SN TW5, YMSHEIFED T 2 5 NZSHIEIFE D 1~
BRI RAT T A AN O E 70 A& H LA GEGR OS2 5, #Hlio B AMEiFEo 1
(autonomy motivation) DOHEZAEE XN TS (Pelletier, Séguin-Lévesque, & Legault, 2002) . #fifi
OHATHICR T 2 BEEORE L, OO "%z 5 2 L OMMELREHI D62V o E),
@I CERPEBHT TR0 nE), @) ANWFTE (TEEICHES L 2w EFRERE
720" L), @RE—LRE (“FELOEEERICL > TEETH LD L), GNENE)
PO ("R BZEDPUZI RO ) ODXEIATVRESINTED, K44 TICEOHTRE
DO—KTCMED Y T Ly 7 ZAFEBEIC L VER S ILTWw 3 (Fernet, Senécal, Guay, Marsh, & Dowson,
2008) o FLIZATENC KT 3 2 BEEREIRR O LT AT E WL, F &0~ BT R — b R 2B 5 %
WLTC, FEOOFENFIHT 5 AMBNEED T 22T 5 2 LARENTWw5S (eg, Roth, Assor,
Kanat-Maymon, & Kaplan, 2007). F 723K GCHEACREFGOB NS, 29 Lz¥io B EiE->
i, BEICATES 5 30 OEARI.LHECK (FRES~OBCK, BEUENDOHCK, BRE~OFCK) 23
FTREENDLZ ETHETAZ ED%ho>Twhb (Taylor, Ntoumanis, & Standage, 2008) o

ENOFEIFZEE LC, = - #hb (2015) &, BIREKAG & #E B EE R RIC, Bl EHEES
BN 5 BRSO U —2 - 207 A DAY POREEZKRE L, FRICNFSIEITEO T (BB
O LD 5N TWBIREE, "RFEO#EMZ T2 2 LMV, S" L), FELER (F&b
DzDIZEV) BB LEEOIT SN TV HIRE, "FEL PR NE FIZOTTHRLVW RS 7
&), KGR - KR (hF D S ORERLME L O B S EFEO T ST AIREE: oS EN SRR
OOLNTZWPE" &) X, T—7 2T A VA NEIEOBENSH L Z E LML, F72,
BB L HOAREDB L OMERUIREE & oI CId, NSSHEIEO L, T o&m, duEdnm (B
DEENOBCHSEED T 5N TV BIRRE, D) T e 2vrs” 2E) &, EEHoES
R CRE - AfEERfE, fee)), FRiSdifl, FOMER - FB3E) T &b O - WIEOREE % 5
12, HOBRERPHEREZEET 2 7O AR SN TS (S - 4, 2016).

5. HEROEMED FICRIZTERIRIE

BOBEOT L, PEHMMROELY, F&b (EED), H)F2T4, BETMELR EFREEOMKA
BERIZE > THESNAITEC R, B, #HEHCER SN LEBROMI, EHEOEOLIL, #
Tk B Mo N 2512, BHio A ¥ 7 VAL 202 & B FERIEEE O K HEDKIR & L T Efb
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Table 2 IO 12 KT AREIEDOEN
BT I — FATWFFETHLY BT 5 7z BARIY 72 B

1. 70 (BFE) T EL0FH T 2801 (Pelletier et al, 2002; Taylor & Ntoumanis, 2007; Taylor et al,
2008; K, 2010), T-& b L OB Z38H (RFF, 2010; Klassen et al, 2012; Runhaar et al,
2013), T &b OMESTE) (Bakker et al, 2007)

2. i fRi#EH L DA N LA (Sutton & Whealtley, 2003; Klassen & Chiu, 2011), fRi#E#H & o BT 7 BY
21 (Sutton & Whealtley, 2003; Skkalvik & Skaalvik, 2010) o
3. Wk B LRIO) —F—2 v 7 - f5EREY (Eyal & Roth, 2010; Richter et al, 2013), & FH -

EFE - DS O R — T (Bakker et al, 2007; Tschannen & Woolfolk, 2007; Klassen et al,,
2012), FEsHMkomt (Bakker et al, 2007; Cho & Shim, 2013), W% D # &M (Bakker et
al, 2007; Fernet et al., 2014) , BB D 7L v ¥ ¥ — (Pelletier et al., 2002; Taylor et al., 2008) o

4. WMz HUOPWERGRIZE S BEMEY R—- M A7 0275 4 (Reeve & Cheon, 2014; Cheon, Reeve,
Yu, & Jamg, 2014), HCTCHERGRICHD < BHF FARIZHEMTE (BES, 2016), HAmzh )
O CHEMER 72 75 4 (Ross & Bruce, 2007; Bruce & Ross, 2008; Tshcannen-Moran
& McMaster, 2009) o

12 CUREHEE, 2018), HETOBERE DT % L2 2 HERBEOH V) )i 2 585 5 LB R b
Wk, 22T, HEOEED T & FREREOME LAY FIFETIIRE AR L, SOOI
13T RO URN 2 BT 2, FEEDRATREAMBIL /2L 25, HAOBREO ) % g 2 BREE%
Hix, it dbao0h73) — (F&b (ER), RER, T, THE) »oEHETE 2% (Table 2),
DT, &5 73— ORI E 7 2 BATHFE O 2 813 5,

Bl F&bd (BH) ICHTLER (T OFERECEHRO, Hiis T80 0B/, FH
DFEWRLRE) Thbo Pl KEHEOT L L OEF I3 2 BEMEIED T ORI, Ao
BATENCR 3 5 HENEIE O T AR CEACRO TR 22T 2 LAVREN TS (Taylor & Ntou-
manis, 2007; Taylor et al, 2008). RKAFI1Z, #AHIET & EFED T TH L EBMT 5 L, #HhioH
BRI T 5 2 E2VRENT WA (Pelletier et al, 2002), 72, T—27 - TV 75X AV A
ME, T EoFEMYRZRICEL DI EL (Klassen et al, 2012; Runhaar, Sanders, & Konermann,
2013), FE&HORETE (BEATL S, WROXRN, FEOMKT2E) 2BATLHILICEIVIRTT 2
NS SN TWS (Bakker et al, 2007) 0 & 512, ERERAR O PR 2 AEGE DI EANDFLEIE R
HEEB ORI L > THER L, NI IZAEROSH EROK T R OEm I L > THERT 2 2 & 0°
RIBENTWD R, 2010).

E213, MERICHTLIERTH S, HlZIX, B AREZT L OA ML ATEKMR ) 2T &
% 2 & (Klassen & Chiu, 2011), fRi#EH L O BIF 2 BRI MEMM D2 m L3¢5 2 &
(Skkaalvik & Skaalvik, 2010) 23572 T\ b, F 72, HATOPUEIEIX, REE DB OTEATOET
LYW 2SR L CNTRICART 55, B LA 2 EORNREIFIL, RER OHE OO
ORI L D AERT L ZEPHmESIN TS (Sutton & Whealtley, 2003) o

B30, MRBHCRIT AN CGEHEU - LR KL SO NWER, SR oRL, Bk E) Th
BHo NWERE LT, FHE - EROY —F =3y FRMERERE L, HETOBHEOTICEE KIFT 2
EDTRIEENT WS, flZ21E, Eyal & Roth (2010) 1&, FHEHEEOY —F—2 v 7OWY & LT, O
PR — ¥ — 3 v 7 (transformational leadership: ik B o SRR 2 TG HAL S 720, mDPWE
BRHELEZEMRT L) —F =) 1L, HWOHENEIES T 2 HEMN— Ty N EERT S5
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L, @%Hny) — % —3 v 7 (transactional leadership: Zi B % MM ICEIR L, HIRE /MY 2%
WA G252 2L CHENZTHT L) =5 =y 7)1, &> = VIS 2 B
W=V T bafRd 2 EE2HLMNIZL TS, F 72, Richter, Kunter, Lidtke, Klusmann, Anders, &
Baumert (2013) (%, ¥REHE (mentor teacher) DIFEREEEDS, HAiOBEIZ LI EE 2 AT L
720 TREIE OIRERER L 1L, mEEMIEE (transmission-oriented mentoring: J§EH & FHE D
BHCHRE 2 L FRBIRA AN CTEB Y, REF IFBEE L HMOZITIY F & 23— 2 5508
) &, FERGEmAYTEE (constructivist-oriented mentoring: J8IEE & S & O M 15 R A9 7 BIAR A
ANTBY, HEFIFEFICFERESLRMET 228, KRICMT - A8EY R — b EHT 2455
BBE) O20% L TWh, LEMOMEBTFREOM R, 1BSHEOMIGEmNTEE, B0z #
fixh)), MEFmEEERL, N7 POREHER KT S5 2 LAVRENTz, Fofh, EEA
5O BRBEEY R — MIFEOERNLEBCRKOFTEREZENZT =7 - T TFA VA M ERTH T E
(Klassen et al, 2012), EFI25 D4R — b (supervisor support) =225 D EH (appreciation; “[A]
L, Bu-oEFEELFFML TS k) 3T —27 - 254X VeEd b (Bakker
et al, 2007), BHHBRLFEFEOT R — ML, FFICHGELA FURBERA4ELL LOHED) L0 & & FHdm
(BAEER DS BAELLT OELI) 2BV, EEsh O ZE L Y5k <4 2 & (Tschannen & Woolfolk,
2007) ZEBIHE SN TN D,

AR S A FAAREO WAL, IO D T2 HET 2. B 21E, 1HHROTEN (information;
‘BHRIZOWIGHIB T, FHE L HORE OM THERSTES ISR TV ETH" 2 L), MR T (orga-
nizational climate; “(BEGOFHSRE LT HLWTATTE2ZIFAN, BEFLTINE #E), FH
% (innovativeness, ‘a7 b1, WHEHAOHLFOLHEE K> TWDE" ZE) X, T—2 - 20754
AU NEMT DI EIIRENTWS (Bakker et al, 2007), F72, Cho & Shim (2013) &, “#KDH
TRETE (school goal structure) ASECARME A O FERK HEEMMEIZ LT T 222 R L7z o HE
BEEOWEICE LTI, FRPEORESYAY ) —HEL A7+ - Y ZEBEZRHL TV 2070, £
DOEEXHIMVFFET 52 L Tirbht, ZOE, OFRO~YA Y1) — HEME (school mastery
goal structure; “—AEBMICENT LI LI RFTHLE, TEDITEIUBEZTWS™ B y) (X, #bb
DOXAYY) —BEART L, QFRO/NT + —~< > A HEREE (school performance goal structure;
BREOBWTE0IE, o o CEEIE S LTHRY BiFsng”) 1k, EAiioNNT x—< 2 AH
EaRET L, @FRO~AS ) — HERHSE L BINIIEOHBEDSH 5 2 &, % EDTRSNTZ,

W ORCEEICE LT, #EARE IO T 23EE ((EEo3 > e —)b (job control), fLEHNH
B (job autonomy)) ZE L EDIRFE, T—2 - YA ATV A Y MAHLEST ST & (Bakker et al,
2007) <, PRI Sy v a v EED, MEMSy Y a VAR T3 A 2 & (Fernet et al, 2014) 25
HINTWD, T/, BAIPEERTL2BB LOoH50D 7Ly Py =i, HhiOBESITICATT 7
B 52 5, BlZ1E, Pelletier et al. (2002) W $#EAOMBE LOTL v v —%, OFFEICET S
7L v % — (pressure associated with colleagues; “®» 7% 721%, (HoDigE hkz) R HOFE
FHEEEDLIERITNIER LW &), QFFBEEICHET S 7L v ¥ — (pressure coming from
the school administration; ‘@ 7721, EOREZ 5 2% HHT 5HE005H 5 Pl N5 % &), @
FRA) F 2T LT ST Ly v — (pressure associated with school curriculum; “4:C D2
V¥ 2T 05253 ILREETHL L) O3O0BHIrLIRE, HifiAINSDOT Ly vy —%
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MR L A13E, HREMWEIEO MR T3 52 L 2R L TWh, FERDORERE LT, Taylor et al.(2008)
&, OEFFIHIK (time constraints; “FAIIMF 4, HENREZHZ D702 0WTWD" kL), Q%
DOMEBRICBI$ % 7L v ¥ ¥ — (pressure associated with the school authorities; “FADHEE 7, #
ORI Lo THEEIND” &), @FELDNT 4+ =< Y AZETSHEFMOT L v 2 v —
(pressure felt being evaluated based on their students performance; ‘b L& b D87 3 —< v A
DENE . ZIUIE (FED) OFEFEVWO LHEI NS L) O30T Ly v r—iL, o
HEMEIE OS2 T IR L2 LML TV 5,

H43, BEOHMEICET A BN FEo7n s a0 (s, BEMERE) THY, Zhid
PO FBRERF LR CHET L EZHTH 5, FT4F, BEOITEEICED X, Hhli 0B M I = L RE Y
FErx AWML LZHET 0 7T 2O ANIZEINER SNTWw2, filziX, HOREMERICEI VT
T ApEIN-HEMEY R — M- A7 027 F 4 (autonomy-supportive intervention program) DX}
FL LT, OHMOIERNCIBCK, BEMEIRED, BRI 2 SOOI L3528, @#
MO OFFER Y A WIS T AEENEEL, RN LEERY )V (B R—tomkE, 3>~
FO—=VOED) 2E VD LRI E, OFELOFEERBILBES T L EDTF—T A b
N3 52k, EPRHEHLPIIH 5> TWS (Reeve & Cheon, 2014; Cheon, Reeve, Yu, & Jamg,
2014) o F 72BN OBIE A5, Ross & Bruce (2007), Bruce & Ross (2008) 1, #5-#fiix
R, HRHZHARN ) OEHIE (FFENHAS, IR, AMNEE, <25 —&ER) 2L L
THEMER 7T 7T A (BMEBOHERRZE LT, ZOREAF VERILT 2707 T0) &%
FA5Z 8T, BRI PLEATH EERLTwA, F72, Tshcannen-Moran & McMaster (2009)
W, ANEERCERE A Xf RAZERR RN I O LA B L L7 AEBRZ ATV, B ISR O R — -
ML AY ) —fER, BT Y7, SENEHEERRT 52 LT, RN T 2 HAR 8 -
L, I E LB TR A EATIRFIIN) AL ) T2 LE2RLTWE, ERNIZBW
T, BEE - AR - KB (2016) 1, #fili - T&b 72 - HAHENMELHEL L CRAKBEET L L) 12
THA v ENTe [HEEERIIZENR] 25, PNEREMOEMPFEER X v ) THERZRT L EH
CIEHEIZED W THL NI LTV S,

M. SEOFEERE

INET, HAiOHESTIEEOBIN L, ST OMNER (Figure 1) IZFEOWTEERL TE 72,
BRI, SHOMFROERICATFRELIRE L L QRO 3IME ML 72\,

ELI, W R PLET 55 OEDS, AR ROBERMAMNEIC L 2 EBETH L 2 L%
No, FAIOEED T OMESRELSINT, HAIOBRE D IR EINFOM LIS L) 1% -
7oo 722 LZFD% L OIFGEDS, HEROEIED TG ZHAMIBA L L 9 LA REREONIZER, i
DFER L O A BGE L 7-AHBEME CH 5. 41, BEEROHMEOMIEZNS H 2T, &1
HEFIZAL L 723 3E 70 7 T A ORISR A EOEBRIFEZHEE L T T 0SEEEZ 5,
HIRTiE, Reeve & Cheon (2014) % Cheon et al. (2014) ®HAMESR— M A 70 75 A LR T
(2016) DIFFHEMFE % M0 & § 5 EBRIIZE IO TL v, 5%, HAKECHE OBMEDOUEICH
kL9 2 EEMIEDILD ) IfE S5,

B20E, B L BBEOLRHAERICEH LM HMET 22 L Th b, BT, OB T IZRE
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ERIFTAREROENz4>0BH (T (RH), R#EF, B, HE) »o%BE L7225 (Ta
ble 2), N5 DFEMDES 2B T THMOBKOS T2 M LY 2 RO L0IRETH L, 2t
%5, BTN LI E OMEERICE DT 254 - 3 v 7 R 0EBIR R 5N Tw 50
5TH5% (BT, 2013)e TOEHICERD L, BEEROMIZ, —ADE ) O EPNL TV DI
DZER  (contextual factor) XA —BHMOZHAEM 2 ZE LRSIV ELEZEZ 5N 5,
RET =7 - AT AL - OWFFEHEIRTIE, BUEHIERFIC T &b oMETE 2 Rlak L 72BRs, &
Bk 2> & O AR — b RO ALK O T — 7 - A DA Y Mk LT AR T S
THIEPREENTWS (Bakker et al, 2007) #hili— A& ) O3 = — X8 Bl BARM 22 RPI2
6 U7 e DS ) T ERSE ZEIIEELEEZONL, L2, 20X aHEMOE IR
DL R R HAR — BB O AR 2 IR L 7298130 7 <, S ELR 2mANLE L T2 5.

F3, HETOFE S ITORENEEMIET 52 & ThH Do —EMICHEMOREEEICIE, #HEE
BREDLE DR 5, BHEOME - #TF - hE - X7 T VIZEDL T TEOMMH LIEAEE S
TWdo HhZ ) LRI ZEELZZET T HRT, @005 S oM I2 20 2 1T hgMEA
EZoNDe BIZITHEERNMAOBIEA S, HAIRE T 2I8EHME, FHEs, FrbonrrAa
DAY MIRT B 300HUMRIINE, FIRIEE S 234FEHEFTIE EAT A, ENUBFEIETO—®&
128 H 2 EDE Do Twh (Klassen & Chiu, 2010, 2011) 0 S DFERD S, EEOFED I FIZLT LD
BRI A AL IENT RA T2 LIRS T, BRI 714 74 XY MRS E O A
NADZALFER E 2 0, DENCEET 5 2 L HBEESND . SRISEIIHERIT 2078 75 1 >~ 25K
LT, #MOEMED T OIENZALL ZOTERIHAET 2 BERNEZRAT 5 2 L PRELEF 2 5,

p=3
Vo, BEORREN IR BB E HIE L T, BMOSE 2 ZEN 2 TERE, S A L) LT A
BENTWAS, FlZIE, Collins (1978) %X, MRosenshin (1970) D EAE D 5 # AT OfTENHE#, @ Collins H &
2 & BB FHHA, OIS EHIRE L5 N\OBEHOBRESHIL, FMOREL LT, HOFRE (vo-
cal delivery), #i## (eye), ¥ = AF ¥ — (gestures), B (movements), FADFEIE (facial expression), &
DRI (word selection), 74 77 REIED %7 (acceptance of ideas and feelings), &7 #E (overall
energy) D8 OIFEAIRS L C\W5 (Table 3)o £ Df%, Table 3SOIRIEIL, HlIZA;§ A FEFNHFEO R Fill 2
T &L OFFEB R IR T HEMNICE T AR & C, I<BIHENSLZ L1245 (eg., Bettencourt, Gillett,
Gall, & Hull, 1983; Mckinney, Larkins, Kazelskis, Ford, Allen, & Davis, 1983; Brigham, Scruggs, & Mastropieri,

Table 3 #HhliO#E DT (Collins, 1978)

1. EO%E FRAEELEFL AP L) ZEMET, 5O b=y Rl Friiuc bz s,

2. P M2 H & BBV 2E, 72, BN IREET, SV —F ek T A ary s b
9 5o

3V AFv— ERLIBIITS, TR, HEICHEL R Y, B2 LT Lah o3 (5H)
479

4, BhE BEZRRS T, HMTs, B R—AZERLLE, GEEfRERELEIT,

5. O FIE BE LA EBLE, B Bh BELECORGE SHRICELSETENT S,

6. S HEDEIR SUADFHEL CHEYTH Y, SHREICEATY S,

7. TATTREBIBEOZE TATTREBEHILICERCZHEL, BATEDZVFELAZDTS, LI,

WM R REEZ R L, T &b OB L CEHAZLZMA TLL %,
8 R B Bz m L <, ERISHbEN, BHRHEEPE L5 N5,
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1992: Patrick, Hisley, & Kempler, 2000). ff 2 1¥, #AiliiZxt 3 2 IS O HME & L T, Bettencourt et
al. (1983) 13, #MEHEMAZ SIS, 2BM ORI (A4 7074 —F 2 7R E) T80 ()
LUT Al LB E O E 2 T 70 GRelileE) BT, fRRIEEOBEOIREIIELA A SN D R
AEERAT > 720 EOMER, FERREIX8 DD TH M L LA, M4 008EE (P AFv—, @, &
DOFEE, SEOER) OBANPMET LI EIREINI, T2, FEBITHTHFEBROWEEL LT, 8281
TR L TAHEOBEL, KRFERHENZIET LEL T2 T80 OFERBELEHED RIS T 1 TR
ERITT 2 EDVRENTW S (eg, Patrick et al, 2000; Natof & Romanczyk, 2009) o
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