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B AR R O HiEm & KR

The Theory and Practices of Self-explanation Effects

’ B &7 B
Takaaki Ito

This study reviewed self-explanation as an effective learning strategy and
underlying mechanism of self-explaining. In particular, this study focused on
three points such as learners, contents of explanation, and learning contents.
First, past research showed that many students who didn't use self-explanation
effectively. Second, appropriate intervention was required to enhance self-
explanation effect, for example, elaboration training and using personal com-
puter. Finally, self-explanation effects were restricted within definite subject
areas. So it is necessary to carry out more research into various areas. Self-
explanation was compared with other activities, such as summary, questioning,
and collaboration learning. Although all four activities were shown to be
effective at promoting learning to varying degree, these activities embodied
different contexts and different processes from self-explanation. It showed that
constructing one’s knowledge and monitoring one’s comprehension were very
important. Future research has to find which strategy is more effective, and
instruct students explicitly which strategy is useful and why it is effective.

1. 1L &I

ETERICBWTIHREZED B0, LD RBSTSETHABREERT 3, AigE 1, [H 28
REICEE L& &, AVBSE D ORELEEICH > T, MHNSIOMRELED LS LT 54EH)
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BFNROBRIESSVWTWANLELNE L, MEVWELEHSHEEREVWTNLW, ERICEEM, —
EZFEHLTVWREE2ELE, LT LOHBICETSVLTWELDTH S, FIAE, 7/ —bMIEiHbs
WA BRI, FBICHEMAL EELohTVWAEEEDLNEY, 20TALFEFRBE TS L, o0
DiEZEEE L/ —POHNBEZELELTVWAIENEBLDTH S, JDOLDIC, FEHEIRKENICE
W EEON TV AFENABEFERALTWAL, ZOHIKLBBITL->THEMEWD T &I, HiE
HEWEELTWAMESI MOV TIHEHEIOBE EIATH 5,

ZNTE, ROLFEGEZET DI EDL S UARBEY TS 2 Db ¥F B 2.0HETHE,
BaBaho COMBEIc L TOTRMESZ TE, FETRZzONh s, EEZOMELHEES N
TVWAHCHREZIWY b, 20EREERICOVWTHEBITAZE2BMNET 5, HOBAZED £
2013, B OEENFEITRESOEZTEMEER LD, RALLDTE I LEEFRAIKE LTHL
EBo T, 2O ENFEEQHOMBRECHIEL T I 2 =7 — ¥ 3 VEENDOBROW &
LoTWABEWSTER (), 2000) bHy, HEHPL VLI ARBICK » THEBHLFEISEINZ L
EZZoh3hoThb,

2. BCHRALII

H i1 (Self-Explanation) 28 A & L THD TR - 12D, Chi L OHETH %, Chi 13, #
BECYEOBHEY £1ThYE, EPCIETEA LI LA ICHE Y, £ LT, BHEEAE &akE
TREOEVENT LI, ZOER RELEMEIESAHETILSURE, Bo0EREL £ =
I —FTREIREENELRON, HFERETZICRONEETHRMAT I LEBEETHE I EETR
L T\ 3 (Chi, Bassok, Lewis, Reimann, & Glaser, 1989), L, L, IOWETIIECHHZ XN
HERI T80, HUBLTUNEOHRPONBTEMMTLIICBER WY, BEHASKEER X
BHI3ERTHE2DRARHTH - 120

ZD#% Chi 513, AMEOBRRBICDVWTOXELTE 2EAICTHTE, Bl EsHEIsELL
BLAUEd 2 L THCHBOYREH~NA LA, BOHBAZIT- L HOBRICESHEOEER
ENRoNt, X0, HOHBEET-LBORTH, LB OHPET > LAROEEREEEIC
S E WA ERIC 5 1 (Chi, de Leeuw, Chiu, & LaVancher, 1994), Chi &3 Z O%hE % B C288%)
BLZ5IFTVWS,

BT A LY AEEET L L VIR, bo s EL MOFEERICK > TRENTV B, Gagné 5
i3, N/ A OBREEEACC, b GREENRICHIERIAREEEBLT 2 OB EERL, —
D2FODF 4 R OBHEHESEF LT IHOL N/ A OEREOFREE>MhBHIILERLTVS
(Gagné & Smith, 1962), F 7, Berry (1983) I3 RFAEMRIC 4 KA — FIEEEZHVTEREITL,
SEERT I & THRYILIE~DIEBASEC 3 EE2RLTVWS, L, BEHMAEZSTZD
BHESEDOSNB LI > -DIE, 1989 FED Chi LHHHTTH 5,

HHOEBRAONFOATEL. HFEOXHFTHADRHOMENS/REN TV S, Neuman S iR
HoXEREEACCACHADREZAN, BEHAZ2T &M, XE M SERLNERETID H
L, BT ELEDBLHDOEENEL B E%R2RLTWS (Neuman & Schwarz, 2000), %72, Renkl 53
FHHEO¥EEL T IEC, HEHMHMEDE SR> A2ER L, ZOFKE, ROICADHBEAD
BEE SISO NERREETOREMIE LT 3 2 &%RL TW3 (Renk], Stark, Gruber, & Mandl,
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Do dic, BITEATVWAI L AEHE T A EAEEAL{ERIE S ERBHELTEATVS
P, BEEBENTZENEREREETZDOTHA I 5, Chi(2000) 13, HEHAZITOI I LiItk-T
FLOHE S BBEAME OBEREITO CENTEENLTH S L, BEFOE>A vy LEFL
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DEUMAERTIDIC, A v 7 ILEFIVEIER &R =8 %E 7 (Construction-Integration Model)
Do LUBCHRHVRERERIT Ui, B=FaEF 1L, bLHLARBAVILEFLE
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BWELTHELTWS LRSI (de Leeuw & Chi, 2003), 2% 0, HFEMREESN B & EITF, # v
INVEFABESCDHLVWOADICANEDLED TN, —BBEBEEShEZDTHE, COLHILE
Z5&. HOBENRICEICIE A v 7 VEFLOMMLE FEROMKO 2 SHEETH L EVA
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3. BCHREADERE

HOHNZMREMERT 3103, S0P OEEKTILEND D, B 1 REPFETH 2, A
AR EDE I RAROEINE VI ETH S, 20, BLEHNATHEBLPLTLA, HEEL
IKCWABWVWBEDHITHEH, EOFEFHEICOHOCHHANYRMICB IO hEVWITETHSE, B2
BEHNETH 3, HORHBENEITRNT 200, E0L S HBAE T 30 RBERE LY
LTV, LI AITHHRETNEL VO, —BHOHZHATEVESRRILVDOMEVWS
EThHB, BREZEICFENBETH S, I EFTENLHATS, BEPHFELREHFLLUSFcEIHRHAD
MBEHSHEMLD LN TLEH, FONBOKIZACHRIALNEN THEINEVWDI I ETHB, LIE=D1-o
WTRE AR E R TV,

9, FEEORETH 5, Renkl (1999) IEFDHEBEIcLWT, HOHWPESEIICR 5L,
BAOMOLFIEEENLGENBRTHATZADMERETH L LRXTWE, 2L T, ELHEE
AWTHCHIAZ I ® T, FBRNUBALZES THOAE TRFEFEOEFICFERNS O, EHITH
WARBRIAT &I L TEBYITH S ZEERL TV B,

& 512 Renkl 513, F#FHIEFER (Cognitive Load Theory) Dfih o, HHIFE & AERRFE %
175 & EDBEVENMT L foo AAMANMIER L RFRE I 2RMAMICER LFE 7o v 2 20T
3L bDTH D, Renkl Hid, HEE=2>DEMIcH), FEBEEOGBIcBLWTHDKMET 2
CEMFEECHYLANEEIAAI LN, PRUSETIHE TS LB8XTWV S (Renkl &
Atkinson, 2003), 2% v, FEFICHEEZITOE LI ETHEREEMMEES NI DIFTIEL L, FHO
E DB EEE N VB DL R 5 08NS 5,

RICHIHDOABTH %, Chi 5 (1994, 2000) (ZECHIAICE T 2E5ABRAZEZ 2101, FFED
TofHERICEB LTV S, TCTOHREE, 7+ MCHli-> TORLWIEHAETE ST/ IfTHIM
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AIBAAE%RT 5, AL LD BT BEPRSFE L VIR (Chietal, 1994) 6 b, 7%
2 POERENFELBORELTOHRUTHEVE VL B,

Tid, FOLSFEGEZREIVHBNLECHBLEE2DTHA S H, Stark 513, HHADRE
ARAFRICRET .00, FOLIBNAZTRENERRL, LKEEALILERFEIEEILD
b, BANCHEEILr v —= v 7 &2 LIBOASHRALETIHETS T EE2RLTWS, (Stark, Mand],
Gruber, & Renkl, 2002), &bt L —=v 73, FERNCLEDLISILRKETEALVIEFLE
BRL, $BREICZOFETLSERTADIEEELTVWS, 12, King RFEFABHIO 2D %2R
SHEMAFEERRL, BRECEZA 2R THIAZET L XD EHEMNSEBRTE S L E2RL
TWw3 (King, 1994),

X5, HEORMOREICL > TFEEHETINF A F 4 TAHRA L 3RESRERE ATV 3,
Mayer 5 EZHMAFERICES X, -9 - 0HAHI 2 FSBORAMARERBIE I LF A F 4
TOFEBELIEEL TV S, Mayer 613, PC(¥—v+ravEa—9-) EicREFL—va Vi
BrciR LECHIARRT &, ¥EESEFOESICERT LIy, BHAREERT 2R
H5BIERTRLTWS (Mayer, Dow, & Mayer, 2003), TOL DI ILF £ F 4 TOREIHED, BD
AR TR A KRNI N TV B, FlZIE, Atkinson & BHERMEOET IcBWT, EREXT
H-oTHHOHHAERT LM TESLEZ, FHEBEIHLTPC CHIELIRRL T OBEEANIE
¥, L CEROFELER LD SBIRS S, ZOHEE, FEABRIETHEIESEEINEC
& %R LTV 3 (Atkinson, Renkl, & Merrill, 2003), G, #RICL > THCOHEOTRZRIEL 72
FERE LT Aleven S OTFESET 5N 3, COWETR, REOAELEE PCIci/RL, fBkicfER
THEAEER L BRI E TV, BREERRICERE LIER B2HEE T 38 08EDM
Eassrah T3 (Aleven & Koedinger, 2002), Trafton & DES PC 2/FA L, #RFBH BT 3
B CBA%IE AR L TV 5 (Trafton & Trickett, 2001),

FLwp e, FRAWE L TOADHPEHNEDL S BAROEILANTHS LREVAL V. HAT
BL0H AL, BHATSSIEEREVLY, EHOMIIT>Tbd T DHRNTA L (Renk],
etal,2003), 1z, §HT 5 C LICHMRMIZADES R, RAEZS WK T 2 LEBTERVID,
HOHREPDREMSZNICC L (Renkl], 1999), 2D & 5 WEPHFICH L, oL L — = v 7L CERjO%E
HETMITO D, PCOEBEFERT AL T, BEHRHERT I EMNTE, BHEFFARELTE
HAtcasLEA N5,

BRICFEENERTH S, B3, EENHNE, FHEINNEBOBS,» oFBT 20HERA, FHiam
HEBAEFBT2ROACHPMEER L. (B 2004), LHL, COBMICEDL S LAFTHDHNA
PEHTHENRIE->ED LRENTOEN,

4. OISR L DRYE

HOA L BENLH 3 L BbLbh 2HRMEERY LY, BEHALoBRVER TV, KT, EH,
HER, BRI¥PD=>Td 5,
BHRFICXEFRMONF THAVONLIHRTS 5, FRERENERD LI Z L, XEBEOHIOE
FERLELNIWAEBEL, ThoAHIAbETLENLTVWEEELI NS, 2L T, TOEH
2EEFICHAT S EHMBENILE VS TFRESITHOI TV S (Doctorow, Wittrock, & Marks, 1978;
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Thiede, Anderson, & Therriault, 2003; Thiede & Anderson, 2003; Wittrock & Alesandrini, 1990),
Doctorow & (1978) i3, ¥+ X b ONBZ MM T 3 ICIETESBEBHNCEXRZEBRT 2 LENS B
EEZ, RECEICEHILLEIH, b LEVWHEEEEENSE L LV HERLE, T,
AYBME=S ) v VINEFRCBWTEEREH TH S LIEHIhTW3 (=F, 1996) ., EH
MRAIBHE=5 ) v IVE2RETIENTE, FHERET S (Thiede, et al, 2003) LW HFFER BTN
TWwb, 20, BEHICRBSEEKT 25827 L L bic, TOHBRESXE=-5-FT5L0H T
DDITAILL > TFHEREL TVWBE LWL B,

HOHPEEHOBVE, BUSNERBOBEICRONTWEEIATRRIWALEDNSE, L
L, BOEBETHHEEKT S L THEEMEEISNISRECHPLFRILFEETH S EEL 5N 5,
£/, FEHOHLBEBRECHHPZIEL TS, UHLUIPHBRALRASTEHOLIEMRENATVEY
(Renk], et al, 2003), BHOEEALFF R POANBA2ZDEIEEETOATEL > TLE HIFERHED
FaENSED o (BR, 1992), 4FLLENT I L TEEVRET 2D TREVENVZ B,

RICERER TS 5, BRIERE IFEEQ oW FRENRICET 2 BRIZEMRT 2178%ET, HH
RIS & » TEBRBOFEEMHET 5 2 L1 D, BRIEU S EEL KTV S (BKME, 1988;
King, 1992, 1994), fKH (1988) i3, HMOIERHENEE LD, 25V IFERLCERICER ST
EWEBENEFNDS ICHhFEEICERET - oo TR, BRIOIERBASFE ZRET 5 L 2R
LTW3, £/, BREAZFHT ALV ERLETE=9 ) V72 BT EVIHTLH D (Pressley &
Ghatala, 1990), B LEHOFEBIC L » TEEMBEHEINEABLE VWL 5, BHE, XEOES*T L
HET5ETHY, BUERIZOBEEZHEBICTSEVIENRILBZIETITH S,

EHEEETH B EHOHE S EREROBR VG, FASERATE 2EBHOLESTH S, BERIAER
IBERIAXOFEBEE THV O NS 2 BBV, BOmHIR S 2 1 O (Gagné, et al,, 1968), 4 1K
# — K438 (Berry, 1983) 75 FRIREMRAUEEIC FIHEN TV S, N/ A OEBBEO X 51, BIREfEER
DHDOFHEXICH L TCHMT 20RELVLEWVWL 3, LA LECDHBEDIES, B (2004) DR~<3 &5
I, FREEAMABEFETARICOGEYTH AL 00, HEHRHOBHTHOAMBEVEVWZL B,

BRICHEIFETH 2, BRIFHEERTHEIVEB IV -TTEEETH> 2L, tiEEionse
HHEU> EBFERERETEHDOTH S (ZF - BK, 2003), BEIFEFERTARRNENATEEL
THEBIZE (Reciprocal-Teaching: Palincsar & Brown, 1984) 253513 54 5, MHE#HI%HE: & 3#H &
HEASHBEISOHEOBRE AR LM o¥E 2175 DT, Palincsar O ISHHEHIZEE1T - 1L BEORK
@rmEL, ZOMELERT S EERLI, KEEHERRTZ LT AEAESEYLE =
FYVYIETERELIICROFENEESINIDOTH S, COMEHIZFEZGHL/-bOT, HEHRM
# (Reciprocal-Questioning) L FFEN 2 FEFELER AN TV S (King, 1990), <N, HERLHE
RZ 191, BREICEABRETHICITYEVWI HETH 3, HHICHIMZH LA S T & THsICHR
TELDOEEMNREINS CEMWRENT VD, MEDFEL, FERNRICHBAITII o E20iTE
THEPFICH > TVBEWL B, £ Teasley (1995) i3, hEOBEHEESEELO,, FhEbEE
IbT 3 EHBEBERLOMEERICL > THIDTV S, ZOFRKE, SBELOBMSEEEHEBELTVEC
EDPOSEEMTEIEPFFICEIEVNTH LY, MBEOFEENSELOBECTRIERLLTVS
ERLTWVWE, ZoEMIcELOMEERERBLIPRE LT, Fa2—7—%2FHLLHE (Van-
lehn, Siler, Murray, Yamauchi, & Baggett, 2003), fHE.H (B » KIE, 2003) L EnE8Foh s,
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WEIFE L BCRHE OBEIc O WTEZ B L, EEOOBALEBILMNIERICEETH S, LL,
Renkl (1999) @8~ 5% & 512, #AHT 5 C Licxt U CTIHBRIE A DFEET 5, SIAICH L TR A
I, BCHEERELTOEEMRRI LN S VWDOTH B, Teasley (1995) BEEL TWWE LD I, fthE
DEEVSELEZRTE- DT ELIDOTHNE, LV EELAETHEE L THREREELFIHTES
DTIFIE W, Chi(2000) 3, fth&iciiAT 2thEHRAL, B BHTHAT 2 BCHRA L 3BIC
RBLFERLTVEY, PCEAVWCHCHAEZRT b LERIC, BRIFEVEIHPEZRTED
NHETHBES > T,

PDEZ> OB DO THCHR E DA L TE70hs, FHEEET 210R3FEENE o HEH
AT ALV CELERBEAT =T ENEERC LSS B, FDHITR, KRiRcED
B EEABOERASRD SN B, FESEI 20BN TIIE LV, FEICEITB3¥BI
& MEPFELLVBETEEZTIEALEE b5, XEEREL{TET I HICBHEERALT
45, [ E—EICESTDICEMERPHRIFER EFIHT 2L, 2ols THEME AR EMFEHRT
BLLEDELETHD, LT, IXRTOABOLESIL, BROEAXEF T I ENEEL VS
ETH b

5. SHRORE
FEREET 5 BO—> & L THDHHERALBBIL TE 1, BRI E@EEy, S%koBY

FTRFFNBOMLETH 3, BEOHCHPMR TR, EFEABTLLTHVWLRE b DDE I3
¥, YEREBEZIN—DIET 2FOXEFZBRO MERREFE CTH %, EROHEHE TR, ER
BEiAEHLHAEL, FR7F R TORBELMKT 2FEL—RATH 120 TDLD, BEFRAIT
DBFEZHIET B7cHic, BANEZ 2HFECYELLOBBEIPHAV LN TELOLMREVL B, &
to, MREEICEET 3.0 OERCEAMSEEEN B 100, HEMHICK > THEHENZOHBAIEL L
TLEHLZ D, UL, FEEGEOHCIEIHECYEI O TRV, AEEDO¥E, BEHO
BIHRE FRMNE-> X2 LEVFEERAICOECHREAMNICHTE W, 1] (2000) DIEHET 3 &
HiL, BELARETCEMaI = —va VEENDBER IO EDTHNE, BLUSHFTEHDS
A BT AR 2 EL TOW CEHBEETH B3 LBbN 3, FIZIE, BE S (2003) 13, HEBAE
EHOCTHZEOENBEMSE E LI EERLTWAY, HEOHESEDHAT OIS EBbh
b, 1, BRIk ANMIEGTIREL, ESMAE, FREIOMBMOBSE (B, 2004) »oBECHRE
VROBWEEIEZ B L b—DDHETH 5,

wic, FHHEOMETH 5, AIEIT, HEHHLUAOHRICOVLWTE Echs, EOABI—FS
MTHEINP L > XD ZFBLENDH B, FlZIE, Mason (2004) 13, XEFMICHELZRL TV B/)N\E
HERRIc, HEGREEFBRICEZ 2 RNSEIHELE/BLTVWS, JIT, FEPICELE
BREEIHERECHBICHIET 2 EEL N B, HRELT, OETOFR P TRELZBRSE
1 BOBEBBRVY, ERT XA P THISDOBIRENRONBEWIEERLTWVWS, COLIILFEEN
BE¥EHELOMEE S SICFEL BTV LELS B,

%72, Mason (2004) DFHEERTEREI N TV 3, BEOHRIBOETITI OELELTITHIHDE
EXALTORYL, BRHISEIFAIERICLIFETHLLIEITTHS, PCEL/ -+ 2EHTIL
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et al, 1962; Berry, 1983) K FOEfFr L ERERE I LB HLETH D, —2DHEE LT, Renkl
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R ICETEDOMMETH 5, Renkl (1999) OIEHTE L H i, BEHAZE L TOHRMALALZS
TREOANVEZEIHEETH 3, &SI (2000) Dib~<3 & S, HIAZEL T b %RETH
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3, FREOBRMICIEUT, FOLHINBHETEIENVBRMEETHELI0EMPL THL L
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