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THECOMMUNICATIVEAPPROACHINREVIEW（１）

－ｉｎｃａｓｅｏｆａｓｍａｌｌｇｒｏｕｐ－*’

ＪＵｌＶＫＯＫＵＨＡＨＡＣＨＩ＊

Inrecentyears，especiallyafterl988whenthenewMＯＮＢＵＳＨＯｇｕｉｄｅｌｉｎｅｓｆｏｒｔｅａｃｈｉｎｇ

Ｅｎglishwereintroduced，theideaoftheCommunicativeApproach(ＣＡ）hasstartedtobe

adoptedinEnglishcIassesattheJapaneseSecondarySchooLTwoexperimentalresearches

regardingtheeffectsofCAwereconductedtoinvestigatetheeffectsofCA，Thisreview

summarizesthefindingｓｇｅｎｅｒａｔｅｄｂｙｔｈｅｓｅｔｗｏｅｘｐｅｒｉｍｅｎｔalresearches，Thereviewwill

beorganizedaroundthreemajorissues：（１）TheeffectsofparticipationinCAclasson

academicachievements；（２）TheeffectsofparticipationinCAclassonmotivationtolearn；

(3)ThesuitabilityofCAforchildrenwithdifferentaptitudes．

Englishwereintroduced，ｔｈｅｉｄｅａｏｆＣＡｈａｓ

ｓｔａｒｔｅｄｔｏｂｅａｄｏｐｔedinEnglishclassesat

theJapaneseSecondaryschooLNevertheless，

systematicandobjectivefeedbackregarding

theresultsofCAhasnotbeenprovidedso

far・Therefore，ourteachingproject*図con‐

ductedtwoexperimentalresearcheｓｒegarding

theeffectsofCAinordertoprovidesys‐

tematic，objectivefeedbackconcerningCA・

Theresearchwasconsideredtosupportthe

adoptionofCAattheJapaneseSecondary
schooL

Theremainderofｔｈｉｓｒｅｖｉｅｗｗｉｌｌｂｅｄｅ‐

votedtoasummaryanddiscussionofsome

ofthefindingsgeneratedbytheｓｅｔｗｏｅｘ‐
perimentalresearches、Thereviewwillbe

organizedaroundthreemajorissues：（１）the

effectsofparticipationinCAclassonaca‐

demicachievements；（２）theeffectsofpar‐
ticipationinCAclassonmotivatioｎｔｏｌｅａｒｎ；

(3)thesuitabilityofCAforchildrenwith

differentaptitudes・Discussionoftheseissues

willbeprecededbyadescriptionofchar‐

acteristicsoftheCommunicativeapproach
(ＣＡ)．

1．ＩＮＴＲＯＤＵＣＴＩＯＮ

lnrecentyears，therehasbeenagrowing
interestinthedevelopmentofcommunica‐

tivecompetenceinEnglishteachingatthe
Japanesesecondaryschool・Thismovement

hasoccurredinresponsetotheneedsofthe

presentsituationinJapanwhereopportuni‐

tiestouseEnglishhavebeenincreaSing、
Therefore，communicativecompetencehas

replacedlinguisticcompetenceasthemain

purposeofEnglishteachingattheJapanese
secondaryschooL

TheCommunicativeapproach（ＣＡＬｂｏｒｎ

ｉｎＥｕｒｏｐｅａｔｔｈｅｂｅｇｉｎｎｉｎｇｏｆｌ９70,s，isa

teachingtheorydesignedtodevelopthe

learners，communicativecompetence・The
Audiolingualmethod，basedonstructural

linguisticsandbehaviorism，hasfocusedon

linguisticformandpursuedgrammaticalac‐

curacythroughoral-auraldrills．However，

theshortcomingsoftheaudiolingualmethod

werebeginningtobediscussedbytheearly
l97０，s・Therewasageneralacceptanceof

theneedforlearnerstohavetheexperience

ofauthenticcommunicationinthelanguage
classroomandtoacquｉｒｅｎｏｔｏｎｌｙｇｒａｍ‐
maticalcompetencebutalsopractiｃａｌｃｏｍ‐
petence

lnrecentyears，especiallyafterl988when

thenewMONBUSHOguidelinesforteaching

2．ＲＡＴＩＯＮＡＬＥＯＦＣＡＡＮＤＤＥＳＣＲＩＰ‐

ＴＩＯＮＯＦＥＸＰＥＲＩＭＥＮＴＡＬＣＬＡＳＳＥＳ

2.1．RationaleofCA

TherationaleunderｌｙｉｎｇｔｈｅＣＡａｓｗａｓ

ｄｅｖｅｌｏｐｅｄｉｎｏｕｒｐrojectwasbasedonedu‐

cationalpsychological，psycholinguisticand
socialpsychologicalresearchandtheories．

＊CenterforJapaneseStudies（KeioUniversity)．
DoctoralCourseintheDivisionofHｕｍａｎＲｅ‐

lations（Teaching-LearningPsycbology)．
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VerybrieHy,ｗｏｒｋｂｙＳｔｅｒｎ(1984)andBretta

(1987)ｈａｄindicatedthatproblemsolvingac‐
tivitiesinCAenhancedmotivationtolearn

whichresultedinpromotioｎｏｆｔｈｅｃｏｍ‐

municativecompetence・ｏｎthebasesof

thesetypesoffindings，itwasarguedthat

problemsolvingactivitiesinCApromote

motivationtolearn、Similarly，ｆｒｏｍａｐｓｙ‐

cholinguisticperspective，itwasproposed

thatlanguageclassesshouldhavealively

atmosphereinordertodiminishtheroleof
affectivefilterswhichareconsideredtｏｉｎ‐

terferewithlearning・Itwasarguedthat

interactionamonｇｌｅａｒｎｅｒｓｉｎＣＡｗｉｌｌｇｉｖｅ

ｔherequiredlivelyatmosphereandgive

learnersdeepselfinvolvementｉｎｔｈｅｃｌａｓｓ・

Educationalpsychologicalandpsycholin‐

guisticjustificationsforCAweresupported

bysocialpsychologicalarguments・Negotia‐
tionofmeaningbyta｢getlanguagesinCA

wasthoughttoresultinpositiveattitudes
towardsthetargetlanguageandthetarget

languagegroup（Geneseel983)．
Takentogether，alltheperspectivesfa

vouredCA、Notwithstandingtheprevious

theoreticalpositions，theempiricalevidence
indicatestｈａｔｏｎｔｈｅｏｎｅｈａｎｄ，theclasses

ofCAcanenhancemotivationtolearnand

academicresults，ifthedurationofCA

classesisrelativelylongandifthelearning

stageisrelativelyadvancedOtherresearch，
ontheotherhand，indicatesthatCAismost

likelytoachieveloweracademicachieve‐
mentscomparedtoregularclasses*３，ifgiven
shortdurationandlowerlearningstage・

Therefore，effectsofCAcannotbedissoci‐

atedfromthequestionoflearningduration

andlearningstages、Therelativeeffective‐
nessofCAwithdifferentlearningstages

willbereviewedlater・

ThemostdistinctivefeatureofCAiｓｔｈｅ

ｕｓｅｏｆｔｈｅｔａｒｇｅｔｌａｎｇｕａｇｅｉｎｍｅaningfuland

mterestingcommunication・Thisapproach

wasadoptedinordertocreatethesame
kindsofconditionｓｔhatcharacterizefirst‐

languageacquisition、Thus,problemsolving

activitiesamongstudentsarecarriedoutto

givestudentsauthenticexperienceofcom‐

munication・Typicalproblemsolvingactivi‐

tieｓｉｎＣＡｉｎｖｏｌｖｅａｌｅａｒｎｅｒｏｒａｇｒｏｕｐｏｆ

Iearnersgettingtheinformationfromanother

learnerthroughnegotiationofinformation

toperformagiventask・Heretheprimary

purposeisnottolearngrammaticalaccuracy

buttogainexperienceofauthenticcommu‐

nication・Accordingly，ｉｎＣＡ，grammatical

errorsarenotcorrectedstrictlyaslongasthe

meaningiscommunicable・

ＡｎｏｔｈｅｒｆｅａｔｕｒｅｏｆＣＡｉｓｔｈｅｌａｃｋｏｆｇram‐

maticalexplanationduringtheelementary

stages・ThisstrategyisintendedtoreHect

thestagesoffirst-languageacquisitionwhere

bychildren,suseofthelanguagegeneraUy

precedesthegrammaticalexplanationofｔｈｅ

language・ThesecharacteristicsofCA,ｃｏｍ‐

paredwiththoseofthecontrastiveregular

grammaticalapproach（ＧＡ）ａｒｅｌｉｓｔｅｄｉｎ
Ｔａｂｌｅｌ．

Table1．CharacteristicsofCommunicativeap・

proach（ＣＡ）andGrammaticalapproach（ＧＡ）

Grammatical

approach（ＧＡ）
Communicative

approachにＡ）

Literallyinthe
mother］aｎｇｕａｇｅ

PresentationOrallyinthe
targetｌａｎｇｕａｇｅ

lndividual

learning
Learningof
grammatical
rules

Cooperative
learning
Exchangeof
informHtion

Class

activities

explanation
ofruIes

practices

grammatical
activities

Teacbing
process

skit

COmmUmiCatiVe

activities

practices

１
１
１

１
２
３

く
ｌ
１

１
１
１

１
２
３

１
Ｉ
Ｉ

lｅａｒｎｉｎｇｏｆ
ｒｕＩｅｓ

ｕｓｅｏｆｒｕ１ｅｓ

Ｌｅａｒｎｉｎｇ
process

(1)ｕｓｅｏｆｒｕｌｅｓ

(2)inferencesof
rules

(1)

(2)

2.2．De8criptionofthecourges：Earlyｂｅ‐

ｇｉｎｎｉｎｇＣＡａｎｄｌａｔｅｂｅｇｉｎｎｉｎｇＣＡ

ＥａｒlybeginningCAwasalO-daycourse

(approximatelytwentyhours)forfourty-four

fifthgraders・Allthesubjectswerecomplete‐

lybeginnersofEnglishlanguageandhadno

experienceoflivinginEnglishspeakingcoun‐

tries・Participantswereassignedtoeachｏｆ

ｔｈｅｆｏｕｒＣＡｃｌａｓｓｅｓａｎｄｗｅｒｅｔａｕghtbyfour

differentJapaneseteachers、Eachteacher
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TableZExperimentalconditionsnotwanttocontinuetheclasses，Ｔｈｅpar‐

－ticipantswereassignedtoeachofthethree
Earlybeginj1ingLatebegｉｎｎｉｎｇ

←ＣＡｃｌａｓｓｅｓａｎｄｗｅｒｅｔａｕｇｈｔｂｙｔｈｒｅｅｄiffer‐
Duration２０hours ６０hours

entJapaneseteachers・Ｔｈｅｙｗｅｒｅｔｈｅｓａｍｅ
（１０days）（ninemonths）

teachersastheearlybeginningcourse・Ｅａｃｈ
ＳｔｕｄｅｎｔｓＣＡ：４４ｎｆｔｈ ＣＡ：３０sixth

teachertaughtoneCAclassanｄｏｎｅＧＡｃｌａｓｓ、gradersgraders

GA：４５fifthGA：３０sixthDetailedexperimentalconditionsandthesyL
gradersgraders labiareshowninTable2andcurriculａｏｆ

ＣＩａｓｓｅｓ４classesｅａｃｈ３classeseachtypicalCAclassandGAclasswerecon‐
trastedinTable3・ThecurriculumofCATeachers４teachers ３teachers

wasdesignedbyTeacherlandthecurriculum
ltemstoBevelFbAdjectives

Comprisonbeleamedhave，ｌｉｋｅｏｆＧＡｂｙＴｅａｃｈｅｒ２，ｓｉｎｃｅＴｅａｃｈｅｒｌｗａｓａｎ

（first，singular）VerbsexperiencedteacherandaresearcherofCA
（third，singular）
progressiveformandTeacher2aresearcherofGA・Both
thereis/are curriculawereplannedbasedonaunitof

tenminutesinsuccession・Beforestarting

Table3・Anexampleofboththecurricula（thethecourse，teachershadbothcurriculaex‐
firstlesson）

plainedtothembythecurriculumdesigners

TimeCommunicativeGrammaticalsothattheyunderstandandfollowthem

(minutes）approach（ＣＡ）approach（ＧＡ）correctly、
0-10AdemonstrationAnexplanationoflnboththeclassesanativespeakerjoined

ofmtroductiontheexistenceｏｆ
ｔｈｅｃｌａｓｓａｔｔｉｍｅｓａｎｄｔａｕｇｈｔｗｉｔｈｔｈｅ

ｂｅｔｗｅｅｎｔｈｅｌ－ｕｌｅｓｉｎＥｎｇｌｉｓｈ
Ｊａpaneseteacher Japaneseteacher・
ａｎｄｔｈｅｎａｔｉｖｅ

ｓｐｅａｋｅｒ

ａＥＶＡＬＵＡＴＩＯＮＯＦＲＥＳＵＬＴＳ
10-20IntroductionAnexplanation

b……tu…：:t鵬H潔i雛麗3.,.…enui…M……ｍｐａｌｒｓ

（Ｉａｍ/Youare）andverbinEi1glishAcademicachievementsofCAstudents
sentences（Beverb）

wereassessedbycomparingtheirwritten
20-30AdemonstrationDrillsofBeverb

andoralperformancebythoseofcontrol
ofgreetingsusingstationary
betweenthegoodsstudentsattendingregulargrammaticalaP‐
Japaneseteacher（ｉｔｉｓ） proach（ＧＡ）classes・ＣＡａｎｄＧＡｓｔｕｄｅｎｔｓ
ａｎｄｔｈｅｎａｔｉｖｅ

ｈａｄbeenassignedtobecomparablewithｓｐｅａｋｅｒ

ｒｅｓｐｅｃｔｔｏｒａｔｉｏｏｆｂｏｙｓａｎｄgirls,intelligence３０－４０Pronunciationlntroduction

andaffectiveaptitudeswhichwillbede‐ｇａｍｅｕｓｍｇｂｅｔｗｅｅｎｔｈｅ
ｃｏｎｆｕｓｉｎｇｗｏｒdsteacherandthe scribedlater・writtentestsweredesigned
suchasbath，busstudents

toevaluategrammaticalcompetenceandmam/Youare）

‐consistedofbasicallyfiveparts：（１）Trans‐
40-50ＡｎｉｎｔｒｏｄｕｃｔｉｏｎｏｆＳｅｎｔｅｎｃｅｍａｋｉｎｇ

ｏｎｅ，ｓｏｗｎｔｈｉｎｇｓｇａｍｅ ｌａｔｉｏｎｏｆＥｎｇｌｉｓｈｗordsorsentencesinto
Utis）（Beverb） Japanese；（２）TranslationofJapanesewords
Guesｓｉｎｇｇａｍｅ

←orsentencesintoEnglish；(3)Rearrangements
50-60Readingoftoday，sReadingoftoday'ｓｏｆｗｏｒｄｓｉｎｔｈｅｃｏｒｒｅｃｔｏｒｄｅｒｔｏｍａｋea

importantimportant
sentence；(4)Findingoutgrammaticalerrors；sentencessentences

-(5)Completionofaconversationbytheａｄｄｉｎｇ

ｔａｕｇｈｔｏｎｅＣＡｃｌａｓｓａｎｄｏｎｅＧＡclass．ofsentences・Oraltestswereadministered
LatebeginningCAwasthefollowingnineindividuallytoevaluateacommunicative

monthscourse（approximatelysixtyhours）competenceandconsistedoffourparts：（１）

forthirtysixthgradersThereasonwhyFreetalkaboutapicture；（２）Questionsand
thenumberofstudentswasdifferentbetweenanswersaboutapicture；（３）Personalques‐

twocourseswasthatfourteenstudentsdidtionsaboutlearnersrelatedtothepicture；
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Table４．ResultsofstatisticalcomparisonbetweentheacademicachievementiｎＣＡａｎｄＧＡ

Earlybeginning Lａｔｅｂｅｇｉｎｎｉｎｇ

１ ２ ３ ４ ５Stage

written

６２

７０

written

６６

７７

written

５０

５７

written

;i]“

written

:！]…

oral

WlⅧ

oral

５８

５４

oral

６５

６１

CＡ

ＧＡ

*＊ｐ＜､０１＊ｐ＜､0５

(4)Similarquestionsfromlearnerstothe
teachers・

Table4showstheresultsofwrittenand

oraltest、CAstudentsfallbehindGA

studentsinwrittentestsThedifference

betｗｅｅｎＣＡａｎｄＧＡｗｉｄｅｎｅｄａｓｔｈｅｃｌａｓｓ

ｐｒoceeded、Nevertheless，thefindingofa
deficitinwrittenachievementsamongCA

studentsｉｓｎｏｔｓｕｒｐｒｉｓｉｎｇｉｎｖｉｅｗｏｆｔｈｅｌａｃｋ

offormalexplanation・Whatissurprising
isCAstudents，actuallevelofwrittencom‐

petence(approximately60％)despitethislack
offormalexplanation・Itisthensuggested

thatifgrammaticalexplanationisaddedin
CA，CAstudentswouldreachparitywith
ＧＡｓｔudentsinwrittenperformance・

Ｏｎｔｈｅｏｔｈｅｒｈａｎｄ,CAstudentsperformed

betterthanGAstudentsinoralscores，aL

thoughthedifferenceissmallifallthe
teachersarecombined・TheoralproHtamong

CAstudentsisattributabletotheteachers、

Regardingoralscoresthedifferencebetween
teachersbecamesignificantastheclasses

proceededTeacherlandTeacher2were
pickedupforanalyses，becauseTeacherl
wasanexperienceｄＣＡｔｅａｃｈｅｒａｎｄＣＡｃｕｒ‐

riculumdesignerinthisproject，whereas
Teacher2wasaresearcherofGAandGA

curriculumdesignerinthisproject、The

changesoforalscoresbythesetwoteachers

arepresentedinFig・LTeacherlproduced
muchhigherresｕｌｔｓｉｎＣＡａｓｗｅｌｌａｓＧＡ，

Infact，ｔｈｅＧＡｓｃｏｒｅｓｏｆＴｅａｃｈｅｒｌｗａｓ

ｈｉｇｈｅｒｔｈａｎＣＡｓｃｏｒｅｓｏｆＴｅａｃｈｅｒ２、These
resultssuggestthatexperienceofteaching
isofcriticalimportanceintheoralachieve
ments･

Ｉｎｓｕｍ，thereisevidencethatCAwithout

grammaticalexplanationhadunfavourable
effectsonstudents，writtenachievementsas

％
伽
１

Teacher２０
０
０
０
０
０

０
８
６
４
２

１

０
０
０
０
０

８
６
４
２

峰

１２３１２３
１ⅡlI

EarlyLate EarlyLate

bGginningbeginningbeginningbeginning

Fi９．１．Ｔｈｅcbangeinoralscoresbyteachers．

theclassesproceeded、Also，ｔｈｅｒｅsearch

indicatesthatparticipationinCAclasseshas

favorableeffectsonstudentsoralproliciency，

Moreover，thereisevidencethatteacher，s

experienceisofcriticalimportanceinEnglish

oralproficiency、
3.2．MotivationtOlearn

Themotivatioｎｔｏｌｅａｒｎｗasassessedby

twomeasures：（１）Learner-assessedmotiva‐

tion；（２）Observer-assessedmotivation、

Ａｌｓｏ，ｉｎｏｒｄｅｒｔｏｅｘａｍｉｎｅｔｈｅｌｏｎｇｔｅｒｍ

ｅｆｆectsofCAonattitudinalaspects，students

wereaskedtowriteacompositiontitled“On

participatinginthisEnglishcourse”two

monthsaftertheexperiment・Allthelearn‐
ｅｒｓｗｅｒｅａｓｋｅｄｔｏｗｒｉｔｅｔｈｅｉｒｆｒａｎｋｉmpres‐

ｓｉｏｎａbouttheEnglishclassandEnglishin

generaL
LeElmer-assessedmotivationwasmeasured

repeatedlyinthecoursebya4-pointscale

questionnaireconsistingbasicallyoflOitems・
ＴｈｅｓｅｉｔｅｍｓａｒｅｌｉｓｔｅｄｉｎＴａｂｌｅ５，

Observer-assessedmotivationwasassessed

bytwoexperiencedobserversrepeatedlyａｔ
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Ｔａｂｌｅ５

０
５
０
５
０

●
●

４
３
３
２
２

ItemsoflearlDerassessedmotivatioI1questionnaires

l，Iaminterestedintoday,ｓｔｏｐｉｃ（pets)．

２．ＴａｌｋｉｎｇａｂｏｕｔｐｅｔｓｉｎＥｎｇｌｉｓｈｉｓｐｌｅasaI1t’

３．ＩａｍｃｏｎｆｉｄｅｎｔｉｎｔａｌｋｉｎｇａｂｏｕｔｐｅｔｓinEllglish、

４．ＩｎｏｗｆｅｅｌｆａｍｉｌｉａｒｗｉｔｈＥｎｇｌｉｓｈ、

５．Ifeelinvolvedintoday,sEnglishIessol山

６．ＴａｌｋｉｎｇａｂｏｕｔｐｅｔｓｉｎＥｎｇｌｉｓｈｉｓｉｎｔｅｒｅｓｔｉｎｇｆｏｒ
ｌｎｅ、

７．StudyingEng1ishhasbecomeenjoyable、

８．ＩｎｏｗｆｅｅｌｃｏｍｐｅｔｅｎｔｉｎｓｐｅａｋｉｎgEI1glish、

９．Today，sEng1ishactivitiesarepleasaｎt、

１０．Teacherforcedmetostudy、

Itemsofobserverassessedmotivationschemes

LListenattentivelywhenteacherspeaks、
２．Isinterestedinmaterials、

３．Ｐａｙａｔｔｅｎｔｉｏｎｗｈｅｎｔｈｅｔｅａｃｈｅｒｉｓｅｘplaining

grammaticalpoints、

４．Speaksoutinchoralresponse、

５．Respondsquicklyinhis/herturn、

６．LookshappywhenteacherpraisesMm/her、

７．Trieshardwhenhe/shemakesmistakes、

８．Understandsquicklywhenteachercorrectshis／
ｈｅｒａｎｓｗｅｒｓ、

９．Listenscarefullytowhatclassmatｅｓｓａｙ、

１０．Lookscarefullywhenteacherwriteｓｏｎｔｈｅ
ｂｏａｒｄ

ｌＬＣｏｎｃｅｎｔｒａｔｅｏｎｗｒｉｔｉｎｇｉｎｗｒｉｔｉｎＲｔｉｍｅ、

１２．Concentrateonactivitiesinactivitytime．

ロー可

学窓

１２３４５６
１１１l

Early Late

beginning beginning

Fi９．２．Thechangeinlearner-assessedmotｉｖａｔｉｏｎ
ｓｃｏｒｅｓ．

studentsbecametooaccustomedtotheques‐

tionnairestocompletetheminasincere

manner，Ｔｈｕｓｔｈｅｙｍｉｇｈｔｔｅｎｄｔｏｐｉｃｋｒｅ‐

gularpoint3unthinkingly，Indeed，thetime
spentonassessmentsdecreasedastheclasses
proceeded

Withregardtoobserver-assessedmotiva‐
tionscores，analysesbyteachersshowed
interestingresultsaspresentedinFi９．３．

TeacherlyieldedhighermotivatioｎｉｎＣＡ
ｔｈａｎｉｎＧＡ，whereasTeacher2yieldedhigher
moｔｉｖａｔｉｏｎｉｎＧＡｔｈａｎｉｎＣＡ・Theseresults

suggestthatteacher，sdeepinvolvementin
ateachingmethedasacurriculumdesigner

makesasignificantcontributiontolearners
motivationinthatmethodTheseresults

thesametimeaslearner-assessedmotivation，

Observerswereaskedtocodethelearners

motivationwitha4-pointscaleobservation
scheme・Thisschemeincludedl2itemswhich

wereconsideredtosignifyvariousaspectsof

motivation（Table５)．

Regardinglearner-assessedmotivation
scores，ｔｈｅｒｅsultswerenotconsistentwith

theexpectationthatCAmightenhancemo‐

tivationtolearn，ＡｓｓｈｏｗｎｉｎＦｉｇ２，ｔｈｅ

ｓｃｏｒｅｓｏｆＣＡａｎｄＧＡａｒｅａｂｏｕｔｔｈｅｓame

consistentlyduringthecourse・Boththe

scoreswerearound3whichsignifiedrela‐

tivelypositiveassessmentsbythestudents・

Themostpossiblereasonforthispositive
assessmentsmightbethatbothsetsof
learnerscouldhavebeliefinthemselvesthat

theyweremotivatedlearners・Indeed，learn‐

erswhocametotheclassvoluntarilyfornine

monthsinsuccessionwerehighlymotivated

learners、Also，anotherinterpretationfor

thesepositiveassessmentsmightbethat

Teacher２Tencherl ０
５
０
５
０

口
●

●
■

中

４
３
３
２
？

＊

０
５
０
５
０

●
●

●

４
３
３
２
２

3ぐ－Y~二七
中

９こ－－゜中一式

１２３４５６１２３４５６
１１￣￣1１－－

Early Lnte Early Late

beginningbeginning beginningbcginning

＊＊＊ｐ＜､001＊巾ｐ＜､０１＊ｐ＜､０５

Ｆｉｇ．３．T1wchangeinobserver-assessedmotiva-

tionscoresbyteachers．
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Ｔａｂｌｅ６・Ｒｅｓｕｌｔｓｏｆｔｈｅａｎａ]ysesofthecomposition：ｌ１１Ｉｍｂｅｒｏｆｓｔｕｄｅｎｔｓｗｈｏｓｈｏｗｅｄｍ〔)tivation

(2)ｌｉｋｅｓ
ｒｕＩｅｓ

（１）feels
familiarity

（３）has
conndence

(4)feels
relaxed

(5)hasoverall
interest

２
８

１７
０

０

１

Ａ
Ａ

Ｃ
Ｇ

４
８

１ ６
３

１

ｎｕｍｂｅｒｏｆｓｔｕｄｅｎｔｓｉｎＣＡ：２０ｎｕｍｂｅｒｏｆｓｔｕｄｅｎｔｓｉｎＧＡ：２１

items，usingitemsdeveloppedbyMaclntyre

andGardner（1989）（e､9.,“Ｉａｌｗａｙｓｆｅｅｌｕｎ‐

comfortableinEnglishclass''，``Ifeelanxious

whenlcannotunderstandwhatnativespeaker

says")．

Asaresultofregressionanalyses，educa

tionallysigniHcantinteractionswerefound

forboththeintellectualaspectandtheaf‐

fectiveaspect・

Firstly，regardingIQCAisamethod

whichcompensatesforstudentswhohave

lowintelligence,sothatCAproduceshigher

writtenachievementsattheearlybeginning

stageasshowninFi９．４．Interestinglythis
interactionreversesatthelatebeginning

stage，sothatCAcapitalizesonintelligence

asshowninFi9.5．Apossibleinterpretation

forthesephenomenamightbethatatthe

earlybeginningstage，CAmightpromote
selfinvolvementsinmaterialsorinclasses

forlearnersoflowerintelligence，whichre‐

sultsinproducinghigherwrittenresults，

alsosuggestthatexperienceofteachingCA

isofcriticalimportanceinsuccessfulteaching
ofCA、

Regardmgthecompositionwhichwasｉｎ‐

terpretedtoshowlong-te｢meffectsofthe

twoinstructionalmethods，positiveattitudes

towardsEnglishweremeasuredandthere‐

sultsarepresentedinTable6．Asexpected，

studentsinCAreportedmorepositivefeel‐

ingｓｔｈａｎｓｔｕｄｅｎｔｓｉｎＧＡｉｎｓｏｆａｒａｓＣＡ

ｓｔudentsfeltfamiliarwithEnglish，ｈａｄｃｏｎ‐

fidence，feltrelaxedinEnglishclassandhad

ageneralinterestinEnglish・Thesepositive

feelingsandattitudesmightplayanimportant

roleinsubsequentacademicattainments・
Ｉｎｓｕｍ，thereisanindicationthatCAhas

favourableeffectsonstudents,motivationto

learnandonattitudinalaspectsfromthe

longtermperspective，Also，itissuggested

thatinCAteachersplayedanimportantrole

inmotivatinglearners，sincestudents，ｍｏ‐

tivationdependeddeeplyonteachers、

3.3．Learners’aptitude8andtwoinstruc‐
tionalmethod8

Theregressionanalyseswereusedtotest

theinteractionbetweenlearners，aptitudes

andthetwoinstructionalmethods(ＣＡ,ＧＡ)，

ｎａｍｅｌｙ,ＡＴＩeffects・Twoaffectivevariables，
thatｉｓ，thecommunicativeorientationand

theEnglishclassanxiety,andoneintellectual

variable，ｔｈａｔｉｓ，ＩＱｗｅｒｅｕｓｅｄａｓａｐｔｉｔｕｄｅｓ
ｌｎｅａｓｕｒｅｓ．

‘`Ｔｈｅmeasureofcomlnunicativeorienta‐

tion，，referstothedegreeofwillingnessto
communicateinsideandoutsideoftheclass、

Themeasurewasconstructedfroml4items，

usingitemsdeveloppedbyMaclntyreand

Gardner（1989）（e､9.,“Ｉｔｈｉｎｋｉｔｉｓｐｌｅａｓａｎｔ

ｔｏｔａｌｋｗｉｔｈｃｌassmatesinEnglish"，“Ifeel

relaxedwhenltalkwithnativespeakers")．

“ＴｈｅmeasureofEnglishclassanxiety”

referstothedegreeofanxietyintheEnglish
class，Themeasurewasconstructedwith9

2５ LatebeginningEarIybeginning 3５

３０

２５

２０

１５

１０

５

2０

５
０

１
１

明
］
一
づ
め
四
円
■
①
］
］
』
』
臣

/GA

が
５

３０４０５０６０７０

１Ｑ

Ｆｉｇ．５．Interactionbe‐

tweenlQandthetwo

instructionalmｅｔｈｏｄｓ

ａｔｔｈｅｌａｔｅｂｅｇｉｎｎｉｎｇ

ｓｔａｇｅ．

３０４０５０６０７０

１Ｑ

Ｆｉｇ．４．Interactionbe‐

ｔｗｅｅｎｌＱａｎｄｔｈｅｔｗｏ

ｉｎｓｔｒｕｃｔｉｏｎａｌｍｅｔｈｏｄｓ

ａｔｔｈｅｅａｒＩｙｂｅｇｉｎｎｉｎｇ

ｓｔａｇｅ．
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ｔｉｍｅｔｏｏｒｅｌａｘｅｄａｎａｔｍｏｓｐｈｅｒｅｉｎＣＡfor

learnersofhighercommunicativeorientation

mightlowerthemotivationtolearnofthose
students、Asimilarinteractionwasfound

betweenEnglishclassanxietyandtheoral

performance，whichshowedthatCAhad
unfavourableeffectsforthelearnerswho

hadhighanxietyattheearlybeginning

stage，wheareasCAcompensatedforthe

anxｉｅｔｙａｔｔｈｅｌａｔｅｂｅｇｉｎｎｍｇｃｏｕｒｓｅｓｏｔhat

CAproducedhigheroralresults・

Thesefindingsareespeciallymeaningful

becausetheytooknotonlylearners，apti・

tudesbutalsodifferentlearningsｔａｇｅｓｉｎｔｏ
ａｃｃｏｕｎｔ．

whereasinGAIearnersofhighintelligence

couldunderstandthegrammaticalexplana‐

tionswhichresultsinbetterperformance、

Conversely，atthelatebeginningstage，

grammaticalrulesbecamemorecomplexed
andstudentsinCAhadｔｏｆｉｎｄｏｕｔｔｈｅ

ｇｒａｍｍａｔｉｃａｌｒｕｌｅｓｂｙthemselves・ＣＡｔｈｅｎ

ｍｉｇｈｔｂｅｓuitableforstudentsofhigher

intelligencewhocouldinducegrammatical
rulesontheirowm

Secondly，regardingcommunicativeorien‐

tation，CAisamethodwhichcapitalizeson
learnerscommunicativeorientationatthe

earlybeginningstagesothatCAproduced

higheroralresultsasshowninFi9.6where-

as,atthelatebeginningstage,CAcompensate
forthelearners，communicativeorientation

sothatCAproducedhighermotivationto

learnasshowninFi９．７．Apossibleinter‐

pretationforthesephenomenamightbethat

attheearlybeginningstagｅｗｈｅｎａＵｔｈｅ

ｓｔｕｄｅｎｔｓｗｅｒｅａｓｙｅｔｕｎａccustomedtothe

communicativeactivitiesinCA，CAmight

beadvantageousforthestudentswithhigher
communicativeorientation，butastheclass

proceeded，therelaxedatmosphereofCA

mighthavehelpedtoactivatestudentsof
lowercommunicativeorientationsothatCA

enhancedmotivationtolearn，ｂｕｔａｔｔｈｅｓａｍｅ

4．ＣＯＮＣＬＵＳＩＯＮＳ

TheresultsofthesestudiesshowthatCA

learnersachievedlowerwrittencompetence

andhigheroralcompetencethanGAlearners・

Whetheranexplicitexplanationofrulesin

CAproduceshigherwrittenresultsremains
tobeexamined、Also，ＣＡｈａｓｂｅｅｎｆｏｕｎｄ

ｔｏｂｅａｎｅｆｆｅｃｔｉｖｅｍethodinpromoting
learners，motivation、

FurthermorestudentsinCAexpressed

morepositiveattitudestowardslearning

English・Thecommunicativeactivitiesin

CAmightenhancethesepositiveattitudes

morethantheteacher-centeredexplanations

inGA，Itismyexpressedopinionthatposi‐

tiveattitudestowardsEnglishisofcritical

importanceinasensethatitmightaffect

thewillingnesstouseEnglishandafuture

levelofcommunicativecompetence・

Regardingthelearnersaptitudes，ｉｔｈａｓ
ｌ

ｂｅｅｎｐｏｉｎｔｅｄｏｕｔｉｎｔｈｅｐｒｅｓｅntreviewthat

notonlyaptitudesbutalsothelearningstage

shouldbetakenintoperspective・ＣｏｍｐａｒＬ

ｓｏｎｓｏｆＣＡａｎｄＧＡｓｕｐｐｏｒｔｔｈｅfollowing

generalization：Regardingwrittenperform‐

ance,CAtendstocompensateforintelligence

attheearlybeginningstage，whereasCA

tendstocapitalizeonintelligenceatthelate

beginningstage・Also，regardingoralper‐

formance，CAtendstocapitanzeonthe
learner，scommunicativeorientationatthe

earlyｂｅｇｉｎｎｉｎｇｓｔａｇｅｂｕｔｉｔｔｅｎｄｓｔｏｃｏｍ‐

pensateforitatthelatebeginningstage．

ＥａｒＩｙｂｅ Latebeginningｇｌｎｎｌｎｇ
1５

4０
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０
０

３
２
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Ｃ
Ｅ
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①
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一
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〔
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／ＣＡ

10、

１２３４

Ｃｏｍｍｕｎｉｃａｔｉｖｅ

ｏｒｉｅｎｔａｔｉｏｎ

Ｆｉ９．７．Interactionbe‐

ｔｗｅｅｎｔｈｅｃｏｍｍｕｎｉ‐

ｃａｔｉｖｅｏｒｉｅｎｔａｔｉｏｎａｎｄ

ｔｗｏｉｎｓｔＴｕctionalme‐

ｔｈｏｄｓａｔｔＩ１ｅＩａｔｅｂｅ‐

闇1,1〕iIIgstage．

１２３４

Communicative

orientation

Fi９．６．Interactionbe

tweenthecomm1lni‐

cativeorientationand

twoinstructionalme‐

ｔｈｏｄｓａｔｔｈｅｅａｒｌｙｂｅ－

ｇｉｎＩ]ｉｎｇstage．



社会学研究科紀要鏑３８号１９９３5０

－ＴｈｅＣｏｍｍｕｎｉｃａｔｉｖｅａｎｄｔｈｅＧｒａｍｍａｔｉcaI

approach-''’７ﾉｂｅ〃，α"CSCノリl〃"αノｏ／“lｲＣａ．

〃o"ロノPsbicAoﾉﾛgy，40,247-256．

Bretta，Ａ、（1987）“TheBangaloreProject：De
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Whatisbeingsuggestedhereisthatatthe

moreadvancedstage，theaptitudesmay

functioninadifferentway，whichremains
tobeconsidered

Theseempiricalfindingsarefairlycom‐

prehensivedespitethemethodologicaldif‐
ficultiesinconductingresearｃｈｉｎａsetting
similartoarealclassroom．Inthisresearch，

theclasssizewassomewhatsmaller(aboutl2

students)thangeneralclassesintheJapanese

secondaryschool（about３５)．Therefore，ａｄ・
ditionalresearchisneededunderconditions

ｗｉｔｈａｂｏｕｔｔｈｅｓａｍｅｎｕｍｂｅｒｏｆｓｔｕｄｅｎtsas

theJapanesesecondaryschool・Nodoubtit

willcontinuetoprovideａｒｉｃｈｓｏｕｒｃｅｏｆａｄ‐
ditionalinformationaboutCAasresearchers，

andeducators，searchformoreandmore

effectiveforeignlanguageteachingmethods．

Notes

*lThefulldescriptionoftheresearchesreported

inthispaperwerepresentedintheJapanese
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researches．

*２Thedepartmentofeducationalpsychologyat

KeioUniversitystartedtheKeioEducatiollal
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searchesregardinginstructionaImethods・This
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focusisonwrittencompetence．
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