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SchoolpsycI1〔)IoRicalserviceswereinitiatedduｒｉｎｇｔｈｅｅａｒ１ｙ２０ｔｂｃｅｎｔｕｒｙｉｌｌｓｅｖeral

majorU.S、cities・ChangesinalteIldancelawsandanincreaseofpupilswithlearlling
andbehaviordiIficultiesledtoaｌｌｅｅｄｆｏｒｉｎｄｉｖｉｄｕａｌｓｔｒａｉｎｅｄｉｎｂｏtheducationandpsy‐

choIogy、ExaminedinthepresentarticIeisaselectiveoverviewofissuesrelatedto：（１）
educationandtrainingofschooIpsychologists；（２）school-basedpsychoIogicalservicedelivery，

and（３）currentchalIengestothepracticeｏｆｐｓｙｃｂｏｌｏＲｙｉｎｔｈｅＵ.Ｓ，schools．

Ｍｏｒｅｔｈａｎｈａｌｆｔｈｅｗｏｒｌｄ，spsychologists

workintheUnitedStatesandmanypsy‐

chologistsfromothercountrieshaveacquired
someoftheirtrainingiｎＵ.Ｓ、institutions、

Contributingtothegrowthofpsychology
intheU.Ｓ、ｈａｓｂｅｅｎａｎｅｍｐｈａｓｉｓｏｎｔｈｅ

ｄｅｖｅｌｏｐｍｅｎｔｏｆａｎ“appliedtheoreticaldis‐
cipline''、Ｈｕｍａｎrelationsinmanyareas
ofactivityｈａｖｅｂｅｅｎｉｎＨｕｅｎｃｅｄｉｎｏｎｅｗａｙ

ｏｒａｎｏtherbyprofessionalpsychology，

AppliedpsychologyintheU.Ｓ・grew

quicklyinlargedegreebecausｅｏｆｔｈｅｉｎ‐
HuenceoftheuniquelyAmericansystemof

psychologyknownas“functionalism"・Ｉｎ
ＡＭｂｄｅγ〃HJsjoD'０／FSycﾉio/０９)'Schultzand

Schultz（1987）describehowfunctionalpsy‐

chologydevelopedpartlyinreactiｏｎｔｏ“the
absenceinthe“structuralistorientation，，of

Germanpsychologyontheusefulandprac‐

ticalapplicationofmentalprocessess.'，Early

Americanpsychologistswantｅｄｔｏｋｎｏｗｎｏｔ

ｏｎｌｙｈｏｗｔｈｅｍｉｎｄｆｕｎｃｔiｏｎｓｂｕｔｈｏｗｔｈe

organismusesthemindinadaptationto

theenvironment・Theconsequencesand

accomplishmentsofmentalactivitywasof
centralinteresttoafunctionalistorientation

(Schultz＆Schultz,1987)．Ｔｈｅｎewlytrained

psychologistswhoreturnedfromGermany

transformedauniquelyGermanspeciesof

psychologyintoauniquelyAmericanone

by，“Takingpsychologyintotherealworld，

intoeducation，industry，advertising，child

development，clinics，andtestingcenters，

ａｎｄｍａｋｍｇｏｆｉｔｓｏｍｅｔｈｉｎgfunctionalin

subjectmatterandapplication，,（Schultz＆

Schultz，1987)．

ＡＰＰＬＩＥＤＰＳＹＣＨＯＬＯＧＹＩＮＴＨＥＳＣＨＯＯＬＳ

ＰsychologicalservicesintheUS、public

schoolswereinitiatedmtheearlytwentieth
centuryinseveralmajorU.S・cities・The

ChicagoBureauofChildStudy，established

inl899isusuallyconsideredthelirstpublic
schoolprogram・Thepassageofschoolat‐

tendancelawsprovidedanearlyimpetusfor

thedevelopmelltofpsychologicalservices、
Asschoolsreceivedanincreasednumber

ofpupilswithlearningandbehaviorprob‐

lems，achildstudymovementemergedin

theformofchildstudybureausandclinics、

Acorrespondingincreaseintheemployment
ofpsychologistsintheschoolsfollowed(see：
Wiltse，1895,forahistoricaloverviewofthe

childstudymovement，Phillips（1990）fora

recentdiscussion)．

ＡｒｎｏｌｄＧｅｓｅｌｌｗａｓｔｈｅｉｉｒｓｔｉｎｔｈｅＵｎited

StatestoholdapositionoHiciallytitled
"schoolpsychologist，'・Gesellwasappointed

inl915bytheConnecticutStateBoardof

Educationwherehisworkbecameastimulus

forthedevelopmentofspecialeducationin

thestateofConnecticut（Fagan，1987)．

Ｉｎｔｈｅｅａｒｌｙｄａｙｓ，fewappliedpsychology
courseswereavailable，exceptforlimited

studyinclinicalpsychology，andamethod
ofindividualexaminationandintervention

stemmingfromｔｈｅｗｏｒｋｏｆＬｉｇｈｔｎｅｒＷｉｔｍｅｒ

ａｔｔｈｅＵｎiversityofPennsylvania（Fagan，



社会学研究科紀要第３２号19918０

1986)．However，alTivingwiththerapid

growthinpsychologicalscienceandpublic

educationwastherecognitionofaneed

fortheservicesofindividualswithtraining

mpsychologyandeducation；particularly，

broad-basedknowledgefocusingontheprob‐
lemsofeducationandschoolchildren・Ａ

ｎｕｍｂｅｒｏｆyearspassedbeforeformalized

proceduresforqualitycontrolinpsycho‐

logicalservicesthroughcredentialingwere

developed、Themostprofoundchangesoc

curredfromthemidl950sthroughthemid‐
1980s．

Certi6cationinSchoolPsychology，These
individualscomefromall50statesandfrom

severalareasaroundtheworld”(ＣＯ加加""ｊ９"e

I990)．Inordertomaintaincertification，

everythreeyearsdocumentationofseventy‐

fivehoursofcontinuingprofessionaldevelop‐

ｍｅｎｔ(ＣＰＤ)mustbesubmittedtoanational

certi6cationboard・Eachstatecertincation

officeandstatesuperintendentofeducation

hasreceivedthe“DirectoryofNatio､ally

CertinedSchoolPsychologists''．Ａ“Directory
Supplement',issenttotheseofficeseach

year・

Althoughwithanationalcertification

systemasingleleveloftrainiｎｇａｎｄｅｘ‐

periencecanbecitedinresponsetoquestions

pertainingtothecredentialingofschool

psychologists,ｅａｃｈｓｔａｔｅｃulTentlymaintains

itsowncertificationcriteriaforthepractice

ofschoolpsychology・However，manyschool

psychologytrainingprogramsarebeingre‐

visedtomeettheNSPCSstandards，ａｎｄａ

ｎｕｍｂｅｒｏｆｓｔａｔｅｓａｒｅａｔｓｏｍｅｓｔａｇｅｏf

adoptingcredentialingstandardｓｗｈｉｃｈｒｅ

ｃｏｇｎｉｚｅｔｈｅＮＣＳＰａｎｄｔｈｅＮａtionalSchool

PsychologyExamination（Braccio，1991)．

Trainingprogramsarelocatedinpsycho‐

logyandnon-psychologydepartmentsinboth

collegesofeducationandcollegesofArts

andSciences，Inareviewoftrainingprac‐

ticesforschoolpsychologists，FaganU986）

notesthat“historically，distinguishedpro‐

ｇｒａｍｓｈａｖｅｃｏｍｅｆｒｏｍｖａｒｙｉｎｇｕｎｉｔｓａ､d

thereislittlereasontoregardthelocation

ofprogramsinoneacademicunitascon

sistentlysupe｢iortoanother，,、

Themostauthoritativesourcepertaining

tograduateeducationinschoolpsychology

istheDjγcc'０がｑ／ＳｃﾉhooﾉpSyc"o〃gyGγα`z`‐
αZeprogγα碗ｓ（McMaster，Reschly，ａｎｄＰｅ‐

ters，1989)．ＴｈｅＤｊγｃｃ/oZywasdesignedto
providean‘`accurateandcompletelisting

ofalltheschoolpsychologyprogramsin

theUnitedStates，，．Ｔｈｅｌ９８９Ｄｊγecto”

containssummaryinformationfor203of

the231institutionsprovidingschoolpsy‐

chologygraduateeducation
Threelevelsofgraduatetrainingcharac‐

terizepreparationforschoolpsychologyprac
titionersintheUnitedStates：ａMaster,ｓ

ＥＤＵＣＡＴＩＯＮＡＮＤＰＲＯＦＥＳＳＩＯＮＡＬＴＲＡＩＮ‐

ING

Whoisqualiliedtoprovidepsychological

servicesinthepublicschools？Whatshould

betherequirementsfortraining？Theissue

oftrainingandcredentialinghasbeena

pointofcontroversywithinthe6eldof

schoolpsychology・Thedebatecenterson

thetrainingrequiredtobecalledapsy‐

chologist（Fagan，1987)．TheAmerican

PsychologicalAssociation（ＡＰＡ）hasheld

thepositionthatallpsychologistsshouldbe
trainedatthedoctoralleveLTheNational

AssociationofSchoolPsychologists（ＮＡＳＰ）

hasmaintainedthepositionthatamaster,s

degreeplusaspecialistcredentiａｌｓｕ(Iices

inmeetingthejobrequirementsofaschool

psychologist・
Thedebateoverdoctoralversusno､‐

doctoralpreparationhasbeenobserved

throughoutthedevelopmentoftraining

programs、Themostintensedebateshave

occurredsincetheAmericanPsychological

AssociationCouncilofRepresentativestook
afirmstandinl977onthedoctoral-level

requirementforthetitle“professionalpsy‐
chologist'，．

ＡＮＡＴＩＯＮＡＬＣＥＲＴＩＦＩＣＡＴＩＯＮＳＹＳＴＩＢＭ

Ｆoundedinl969，theNationalAssociation

ofSchoolPsychologists（ＮＡＳＰ）madea

pivotalcontributiontowardthedevelopment

ofschoolpsycholoｇｙｗｉｔｈｔｈｅｌ９８８ｅｓ‐
tablishmentofa“nationalschoolpsychology

certificationsystem，，（ＮSPCS)．Morethan

l6POOschoolpsychologistsholdtheNational
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assessment）canalsobeconsideredan“in‐

directservice''；ｓｉｎｃｅｔｈｅｕｌｔｉｍａｔｅａｉｍｍａｙ

ｂｅｔｏｄｅｔｅrminethroughtesting（ｏｒassess‐

ment）thecharacterofaparticularproblｅｍ

ａｎｄｉｆａｎｉｎｄｉｖｉｄｕａｌｉｓ“eligible'’forservices

thatwouldbeprovidedbyanotherperson
attheschoolsite・

Ｉｎａｎｊ"`irectseγzﾉicedeliverysystem

psychologistsinteractprimarilywithother

professionals(e､9.teachers),paraprofessionals

(e､9．teacheraidesLandlaypersons（e､9．

parents）whomturnworkdirectlywith

cHents、Aprimarygoalofanindirectserv‐

icemodeLsuchasconsultation,istoexpand

theconsultee，ｓ(e､9.teachers)knowledgeand

interventionskillsｓｏｔｈａｔｓ/hecanprevent

orrespondmoreeffectivelytosimilarprob‐

lemsinthefuture・Theoretically，indirect

servicedeliveryproceduresprovidetheop‐

portunityforbeneiitinglargernumbersof

individualsthandirectservicesystemsbe‐

causemorepeoplearebeingutilizedinthe

treatmentorremediationofproblems（Elliott

＆Witt，1986)．

Levelprogram，aSpecialistLevelprogram，

andaDoctoralLevelprogram、TheSpe

cialistLevelisthemostfrequentlevelof

graduateeducationprovidedbyuniversity

programs・Graduateeducationinschool

psychologyatthespecialistlevelisprovided

byl72institutions，with74institutionspro‐

vidinggraduateeducationatthedoctoral

leveLandl5institutlonsrestrictinggraduate

educationinschoolpsychologytothemas‐
ter，sleveL

Considerablevariationexiｓｔｓｉｎｔｈｅｎｕｍｂｅｒ

ｏｆｓｅｍｅｓｔｅｒｈｏｕｒｓｒequiredinschoolpsy‐

chologygraduateprograms・Ｔｈｅｌ９８９Ｄｊ－

ｒｅｃ/oがCl／ＳｂﾉhooノpSycﾉ2０ﾉｏｇｙＧｒａｄ郷ａｔｅ丹０．

９γαｗｓｒｅｐｏｒｔｓｍｅａｎｈｏｕｒｓｏｆａｂｏｕｔ４１，６６，

andlOOfortorMasters，Specialist，and

DoctorallevelSrespectively、ForSpecialist

Levelgraduates，ｔｈｅMaster，sDegreeisthe

mostfrequentlyobtained・

TheannualpublicationbytheAmerican

PsychologicalAssociation（ＡＰＡ)，Ｇγαd"α/Ｇ

Ｂ'０９γα”ｓｊ〃氏yc"oﾉogy，providesinforma‐

tionrelatedtodoctoralschoolpsychology

programstandardswhichmeettherigorous

APAaccrediationcriteria、1,198945.7％

ofthedoctorallevelprogramsreportedfull

accreditationbyAPA．

ＣＯＮＳＵＬＴＡＴＩＯＮＩＮＴＨＥＳＣＨＯＯＬＳ

ＳｃﾉioDﾉｰbasedco"s"ﾉﾉatjo〃isviewedasone

ofthemoreimportantjobfunctionsofschool

psychologists；and，bypractitionersasone

oftheirmostpreferredjobfunctions｛Gutkin

＆Curtis(1982)；Meacham＆Peckam,（1978})．

Consultationhasachievedanincreasingly

higherlevelofsophisticationinwhichthere

isarespectabledegreeofconcordancere‐

gardingwhatisindicatedbythetermwhen

itisidentifiedwithaspecinｃｍｏｄｅｌ（e・g
CurtisandZins，1981)．

Theconceptualfoundationforthework

oftheconsultingpsychologistcomesfrom

avarietyofsources、Threemajortheo

reticalmodelsarerepresentedinthetraining
andpracticeofschoolconsultation（Gutkin

andCurtis，1982；Meyers,Parsons,＆Martin，
1979；Reschly，1976)．Thesemodelsare：（a）

mentalhealthconsultation（Ｃａplan，1970)，

(b）organizationdevelopmentconsultation

(Schmick＆Miles’1971)，ａｎｄ（c）behavioral

consultation（Bergan，1977)．Themodels

differonissuessuchastheoreticalbases，

typicalproblemsaddressed，ｇｏａｌｓｏｆｃｏｎ‐

ＤＩＲＥＣＴ＆ＩＮＤＩＲＩ９ＣＴＳＥＲＶＩＣＥＤＥＬＩＶＥＲＹ

ＭＯＤＥＬＳ

Ideally,school-basedpsychologistsintegrate

variousapproachestocreateacomprehensive

servicedeliverysystem、Schoolpsychologists

sometimesfillspecilicrolestordifferingpe‐

riodsoftime、Ｍｏｒｅｏｆｔｅｎｔｈｅｙｃａｒｒｙｏｕｔ

ａｖａｒｉｅｔｙｏfroleswithinaschoolsystem、

Theprovisionofpsychologicalservices

encompassesbothdirectandlndirectap‐

proachestohelpingchildren、Psychological

servicesilltheschoolshavetraditionally
beenconceptualizedas‘ｉγecjscγDfces（Elliot

＆Witt,1986)．Inthedirectserviceapproach
thepsychologistworkswiththeindividual

referredforservices・Includedamongthe
servicesinvolvingdirectcontactbetween

thepsychologistandreferredindividualare：

testing，counseling，ａｎｄｓｏｍｅｆｏｒｍｓｏｆｃｏｇｎｉ・
tiveorbehavioraltreatments、Psychologicaｌ
testing（orthemorecomplicatedprocessof
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sultation，interventionmethods，andcriteria
forevaluationofoutcomesofconsultation

(Reschly，1976)．

Intermsofservicedelivery，ｉ"ｊｃｒ"c"〃o）zs

resultingfromconsultationshouldbethose

whichcanbeimplementedbytheconsultee

(e,9．teacher）ratherthantheconsultanL

Typicallyinterventionsincludesomekind

ofenvironmentalmanipulation、Amongthe

majorcategoriesofenvironmentalvariables
mostoftenconsideredformodiiicationare

（１）rewardandpunishmentcontmgencies，

(2)curriculumcontent，(3)，techniquesof

instruction，（４）teacherbehavior，（５）peer

behavior，（６）parentandsiblingbehavior，（７）

thephysicalarrangementoftheclassroom，

and（８）administrativepolicy・

Humansystemstheoryandbasicconcepts

inorganizationdevelopmenthaveinHueI1ced
aformofconsultationwhichfocusesatten‐

ｔｉｏｎｏｎｔｈｅ“schoolsystem”ratherthanthe

individualchild、Ratherthanattemptingto

helpthetroubledstudenttoaccommodate

totheschool，whichisthedirectionof

moreconventionalmodelsofconsultation，

anorganization-developmentviewpointem‐

phasizeschangeswhichcanbeachieved

throughanexaminationoftheinterpersonal

milieuoftheschooLLearningproblems

areseenasbeinginHuencedbysocio-cultural

aspectsｏｆｔｈｅｓｃhooLProponentsofthis

perspectivepointoutthatoneadvantage

ofa“school-selfstudy,,ｉｓｔｈａｔｏｆｔｅｎｏｔｈｅｒ

ｍｅｍｂｅｒｓｏｆｔｈｅｓｃhoolstaffbecomeactively

involvedinacollaborativeendeavor(Schmuck，

1982；Schmuch，RunkeLArends，＆AreIlds，

1977)．Examplesofintewentionsdesigned

byaschoolpsychologisttoprovidesystems
levelchangesinapublicschooldistrictare

notedinanarticlebySnappandDavidson

(I982lSandoval（1986；ｐｐ、151-153）notes

someoftheproblemsinherentｉｌ１ａｎｏｒ‐

ganizational-modelforschool-basedpsycho‐
logicalservices・
Acrucialaspectofconsultationisthene

cessityofshort-termfollow-uptodetermine
theeffectivenessofthestrategiesadoptedby
theconsulteeasaresultoftheconsultation・

Treatmentplansresultingfromconsultation

areoftenviewedas“higbprobabllityhy‐

potheses''、Follow-upconsultationmayre‐
vealtheneedforrefinementorreplacement

oftheoriginalinterventionprogram(Gutkin

＆Curtis，1982；Dinkmeyer＆Carlson，1973；
SandovaLLambert，＆Davis，1977)．

ＣＯＮＳＵＬＴＡＴＩＯＮＲＥｓＥＡＲＣＨ

Ｓｃｈｏｏｌ－ｂａｓedconsultationhasbeenreported

topositivelyalfectconditionsandoutcomes

forchildreninavarietyoｆｗａｙｓｓｕｃｈａｓ：

improvedprofessionalskillsforteachers

(Gutkin，1980；Zins，1981)；teacherattitudes

regardingthe“seriousness'，ｏｆchildren，s

problems，，（Gutkin，Singer＆Brown，1980)；

improvedteacherinformationandunder‐

standingofchildren，sproblems（Curtis＆

Watson,1980)；generalizationofconsultation
benefitstootherchildreninthesameclass‐

room（Jason＆Ferone，1978；Meyers，1975)；
reductionsinreferralrates（Ritter，1978)；

improvedlong-termacademicperformance

(Jackson，Cleveland＆Miranda，1975)；and

reductionofvaryingbehavioraldifYiculties

(Spivack，Platt，＆Shure，1976)．

Inareviewofschoolconsultatio、research，

GreshamandKendell（1987）notethreees‐

sentialareasofinvestigation：（a）outcome

research，（b）processresearch，ａｎｄ（c）prac

titionerutilization，Theparticulartheoretical
modelwithinwhichconsultationresearchis

conductedalsoinHuencesthenatureofthe

independentanddependentvariablescon‐

sideredinconsultation，andtheinterpre‐

tationofresearchresults，

AlpertandYammerU983）reviewedl32
schoolconsultationresearchstudiｅｓａｎｄｒｅ‐

portedthat30％（４０Studies）dealtwiththe

outcomesofconsultations、Intheirreview，

75％oftheavailableconsultationresearch

dealtwithbehavioralconsultation．Be

havioralconsultationhasreceivedthemost

empiricalsupport（Medway，1982)．Gresham

andKendall（1987）citeanunpubUshedpaper

byUpdykeeノzzﾉ．（1981）ontheeffectiveness
ofschoolconsultation・Baseduponameta

analysisoftheconsultationliteratureUpdyke
c'αLreportthatthebehavioralconsultation

modelproducesthelargesteffectsize・
Themajorityoftheschoolconsultation

researchexaminedbyAIpertanｄＹａｍｍｅｒ
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ｒａｔｈｅｒｔｈａｎｔｅｌｌｓｔｈｅｍｈｏｗｔｈｅｙｃａｎｉdentify

anduseresources・Speci6cally，onestudy

reportsthattheoddsarel4timesgreater

thatateacherwiIIidentifyresourcesanda

waytocarrycutaconsultationplanifthe
consultantasksratherthantellstheteacher

(Bergan＆Ｎｅｕｍａｎ，1980)．

Asjudgedbyteachers,theperceivedcom‐

municationskillsofconsultantsbyconsultees

stronglyinfluencetheoveralleffectiveness

ofconsultation（Gutkin,1986)．Genuineness，

empathy，activelistening，andparaphrasing

areperceivedbyconsulteesasbeingin‐

dicativeofgoodcommunication（Gutkin＆

Curtis，l982lInthedescriptionofcon‐

sultationplans，teacher，sprefer“common‐

Sense”language,anddisliketheuseofjargon

(Witt，Moe,Gutkin,＆Andrews，1984)．Ｔｈｅ

ａｍｏｕｎｔｏｆｔｅａｃｈｅｒｔｉｍｅｒｅｑｕｉｒｅｄ,theseverity
oftheclient，sbehaviorproblem，andthe

typeofinterventionarenotabledimensions

toconsiderwhenevaluatingteachers，ａｃ‐

ceptabilityofconsultationplans（Ｗｉｔｔ＆

Elliottl985)．Positiveinterventions（rein‐

forcement-based）arepreferredovernegative
interventions（punishment-based)；teachers

viewallinterventionsasbeingmoreac‐

ceptableastheseverityofthebehavior

problemincreases；andinterventionswhich

takelesstｉｍｅａｒｅｖｉｅｗｅｄｂｙｔｅａｃｈｅｒｓａｓ

ｍｏｒｅａｃceptablethanthoserequiringmore

tｉｍｅ（Ｗｉｔｔ＆Elliott，1985)．

Amongthedmricultiesinevaluatingthe
efYicacyofconsultationservicesare：（１）few

studiesincludelong-termfollow-uptoassess

maintenanceofbehaviorchangeasafunction

ofconsultation（Ｍｅｄｗａｙ，1982；Pryzwansky，
1986)；（２）schoolconsultationresearchhas

typicallybeenunivariateinspiteofthe
multivariatenatureofconsultationasan

intricateprocessinfluencinganumberof
interTelatedvariables、

ＡｓａｐａｒｔｉａＩｒｅｍｅｄｙｔｏｓｏｍｅｏｆｔｈｅｓｅ

defects,GreshamandKendallU987）suggest
theuseofsinglecaseexperimentaldesigns，
whichnegatetheneedforcontrolgroups、
Theyreferenceanumberofinternallyvalid
singlecaseexperimentaldesignsinwhich
theefficacyofschoolconsultationcould

moreeffectivelybedemonstrated．（Ｎｏｔｅ：

(1983）wasconductedinelementaryschool

settings（59％)，followedbyspecialeducation

settings（28％)，preschoolandkindergarten

settin9s(１１％),andjuniorhighschoolsettings
(2％)．Ｎoconsultatlonoutcomestudieswere

reportedforhighschoolsettings・

Includedamongtheozljco"zevariablesof

schoolconsultatio、are：（a）changesincon‐

sultees，behavior；（b）changesmconsultee，s

knowledgeperceptions,andorattitudes，（c）

changesinclient，sclassroombehavior，ａｎｄ

(d）changesinthefrequencyofconsultation

utilization（Bergan，1977；GutkinandGurtis，

1982；Ｍｅｄｗａｙ，1979,1982；Ｍｅｙｅｒｓｅｔα/､，

1979；Pryzwansky，1986)．

Notedamongthepositiveoutcomesinthe

consultationresearchliteratureistheiinding

thatteachersexposedtoconsultationservices

believethattheirprofessionalskillｓｈａｖｅ

ｉｍｐｒｏｖｅｄａｓａｒｅｓｕｌｔｏｆconsultation（Gutkin，

1980)．Inaddition，teachersmschoolswith

consultantsreportproblemstobelessserious

thanteachersinmatchedschoolswithout

consultantswhenpresentedwithanidentical

listofchildbehaviorproblems（Gutkin，

Singer，＆Brown，1980)．

Underachievingchildrenwhoseteachers

andparentsreceiveconsultationservices

during4th5th,and6thgradeshavebeen

notedtoachievesignincantlybetteronsever‐

ａｌａｃａｄｅｍｉｃｍｅａｓｕｒｅｓａｔｔｈｅｔｉｍｅｏｆｈigh

schoolgraduationthanacontroｌｇｒｏｕｐｏｆｕｎ‐

derachievers(Jackson,Cleveland,＆Merenda，

1975)．

ThemostimportantPγoccssvariablein
consultationis“problemidentincation"・The

consultant，sabilitytohelptheconsulteeto

defineproblemsinbehavioraltermshａｓｂｅｅｎ

ｒｅｐｏｒｔｅｄｔｏｂｅｏｎｅｏｆｔｈｅｂｅｔｔerpredictors

ofplanimplementatioｎ（Bergan＆Tombari，
1975,1976)．lllconsultationinterviews，ｂｅ‐

havioralcues（asopposedtomedicalmodel
cues）reportedlyleadtohigherexpectancies

byteachersregardingtheirabilitytosolve
problems，Expectancies，ｉｎｔｕｌｎ，ｈｅｌｐteach‐
erstodefmeproblemsinbehavioralｔｅｒｍｓ

(Tombari＆Bergan，1978)．

TeacheFsaremorelikelytoidentifyre‐
ｓｏｕｒｃｅｓｔｈｅｙａｒｅａｂｌｅｔｏｕｓｅｉｎｅｘｅｃｕtinga
planforinterventiolIiftheconsultant“asks，，
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MartensandWittU988）describeanecolo‐

gicalapproachtostudyingtheprocessesand

outcomesofconsultationwhichmayalleviate

someofthediflricultiesnotedabove)．

Ｉｎｓｌｗ７ｚｌ)zα〃，despitetheaforementioned

conceptualandmethodologicalproblemsin

consultationresearchschool-basedpracti-

tioneだ、otethattwoimportantadvantages

ofconsultationservicesare：(1)theavoidance

oftime-consumingnormativeevaluations,(2)

lagtimebetweenrefenPalandimplementation
ofinterventionortreatmentisoftenshorter

underconsultationthantraditionaltesting

approaches(Fairchild,1976；Tobiesen＆Shai，

1971)．

makingprocess・Ｔｈｅｃｏｍｐｌｅｔｉｏｎｏｆａｎａｓ‐

sessmentincorporatesprocedureswhichfocus

onvariousaspectsofthｅｃｈｉｌｄ,sfunctioning

intheschoolandhome（ｏｒcommunity）ｅｎ‐
vironments、Assessmentproceduresinclude：

parent，teacher,andstudentinterviews；ａｒｅ‐

viewofstudentrecords(e､9.School/medical)；

testingwithstandardizedinstrumentsand

informalinventoriesjobservationsofanin‐

dividuarsbehavior（e､9．classroom/schoolor
home)．

Insurveysaskingpsychologiststonote

areaswheretheyfeelthattraininghasbeen

adequate，theareasofcognitiveassessment，

reportwriting,ethicalandprofessionalstand

ards,andinterpretationofassessmentfindings

receiverelativelyhighratings（e・ｇＭｃＫｅｅ

Ｇｊα/、1987,Reynolds，1984)．
Practitionemsmurbanandsuburbanset‐

tingsaremorelikelytohavespecialized

assignmentsinwhichtheyspendmorethan

25％oftheirtimewithaspecificpopulation

ofhandicappedstudents（e､gseverelyand

profoundlyhandicappedorpreschoolpopula‐

tlons）（ReschlyandConnlly，1990)．

ＰＳＹＣＨＯＬＯＧＩＣＡＬＡＳＳＥＳＳＭＥＮＴＩＮＴＨＥ

ＳＣHOOLS

Althoughteachersandadministratorsview

consultationasoneofthemostimportant

aspectsoftheservicespsychologistsprovide

(Curtis＆Zins，1981)，manypractitioners
statethatthereisinsuHicienttimeforcoL

sultationrelatedactivitiesbecauseofthe

diagnosticrolerequirementsimposedupon

thembytheschools（Alpert＆Tractman，

1980；Gutkin＆Curtis，1982；Ｍｅｙｅｒｓｃｔ〃/,，

1979)．Inlargeurbanschooldistricts，there

aresometimescasebacklogswｉｔｈａｓｍｕｃｈ

ａｓａｔｗｏｙｅａｒｇａｐｂｅｔｗｅｅｎｔimeofreferral

andtimeofservicedelivery(Fairchild，1976)．

Schoolpsychologistsspendthelargestper‐

centageoftheirtimeinspecialeducation

eligibilitydetermination，whichinvolvesa

heavyemphasisonassessmentrelatedac
tivlties

Anassessmentincludesthoseactivitiesre‐

latedtothegatheringofinformationwhich

advancestheundel9standi､gofanindividual，s

functioningintheschoolorcommunity、An
assessmentisdirectedtowardtheillumination

ofareasofrelativestrengthandweakness，

and,thegenerationofhypothesesregarding
inHuencesonanindividual'ｓdevelopment・

Ｔｈｅｉｎｑｕｉｒｙｉｓｇｕｉｄｅｄｂｙｔｈｅｎａｔｕｒｅｏｆｗｈａｔ
ｈａｓｂｅｅｎ“perceived,,andcommunicatedto

thepsychologiｓｔａｓｂｅｉｎｇａ“problem"．
Assessmentresultsareexpectedtoassist

thedevelopmentofrecommendations，and，
facilitateamorereliableandvaHddecision

ASSESSMENTRIuSIDARCH

Appliedpractitionerslooktothefieldof

assessmentresearchforvalidationofmethods

andprocedureswhichcanbeusedinthe

schools・Intermsofqualityandcontent，

substantialdivemtyexistsinassessment

researchProblemareas，aswellaspoints

ofprogress，ｈａｖｅｂｅｅｎｄocumented（e､ｇ・

Keith，1987)．

Ａｐｒｏｂｌｅｍｉｎｓｏｍｅｏ［theassessmentre‐

searchistheabsenceoftheoryguidingthe
researchdesignandinterpretationofresults・

Suchashortcomingseriouslylessensthe
relevanceofassessmentresearchasaknowl‐

edgebaseforappHedpractitioners・Ｒｅｌａｔｅｄ

ｔｏｔｈｅｕｎｃｌｅａｒｒｏｌｅｏｆｔｈｅｏｒｙｍｔｈｅｄｅｖｅｌ‐
opmentandimplementatiollofassessment

researchistheimportanceofanhypothesis
testingapproach、Inhiscritiqueofassess‐
ｍｅｎｔresearch，Keith（1987）indicatesthat

atleastoneauthorhassuggestedthatthe

traditionalvaliditytrinity（content，concur‐

rent，construct）bereplacedbyageneral

hypothesistestingapproach（LalIdy，1986)．
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issueforpsychologicalpractitionersinthe
schools、Ｗｈａｔcanschoolpsychologistsdo

legaUy，ａｎｄｗｈａｔａｒｅｔｈｅｌｅｇａｌｂｏｕｎｄｓｏｆ
ｐｒａｃtice？AsnotedbyPhillips(1990；ｐ､９７)，

"Insomejurisdictlonsschoolpsychologists

aredistinguished］egallyandinpracticefrom

psychologicalassistants，psychometrists,and
otherlower-levelpersonnelforwhomschool

psychologistshavesupewisory，ａｎｄｓｏｍｅ‐

timeslegal，responsibilityandpossiblelia‐

bility"．

Thelackofatestablehypothesisappears

frequentlyinstudiesexaminingthecon‐
currentvalidityofassessmentinstruments、
Twoareasofresearchwhereexemplary

progresshasbeenmadeare：（１）‘`testvali‐
dation，'，theprocessofvalidatingatestand

itsitemspriortopublication；ａｎｄ（２）“test

biasF，（e､9．Jenson，1980；Reynolds，1982)．

Needinggreaterattentionisresearchonthe
decisionsandinterventionswhichresultfrom

assessment；suchasthemethodsbywhich

importantdecisionSsuchasstudentplace‐

mentaremadefollowinganassessｍｅｎｔ

(Ysseldyke，AlgozzineRegan，＆McGue，
1981)．Arelatedfocusofrecentresearch
hasbeenanexaminationofthedifferential

affectthatvariouskindsofinformationhave

onassessmentrelateddecisions（e､９．Ｃｕ、‐

mingSHuebner，McLeskey，1986)．

ＨＵＭＡＮＤＩＶＥＲＳＩＴＹ：ＡＣＨＡＬＬＥＮＧＥＴＯ

ＥＤＵＣＡＴＩＯＮ

Ａｌｓｏｉｎ８ｕｅncingthedeliveryofpsy‐

chologicalservicesintheschoolsarethe

changingdemographicsofAmericansociety・

Inachapter，entitled“EthnicityandCulture

lnPsychologicalResearchandPractice''，Ｓｕｅ
(1991）notesthat“changesintheintellectual

andsocialclimateareaccompanyingvaria‐

tionsincommunityperceptionsofsocial

services，'・Theacceptanceandapplicationof

psychologicalknowledgeisbeinginfluenced

bydiverse，andsometimescompeting，cur‐

rentsofthoughtrepresentingdifferingvalue
orientations，

Ｆｒｏｍｔｈｅｌａｔｅｌ９８０ｓｔｏｔｈｅｐｒｅｓｅｎｔ，ｐｏｐｕ‐

lationdiversityhasbecome“akeynote，，of

thepublicschoolswheregreaterethnic，

racial，andsocialdiHerencesarenowfound・

Thel990populationofAmericanlndians／

Eskimos/Aleuts（２million)，Asianｓ（7.3miL

lion)，Blacks（３０million)，andLatinos（22.4

million）representedgrowthratesofrespec‐

tively，３８％，108％，13％，ａｎｄ５３％fromthe

figuresinl980（Anderson，1991)．Onethird
oftheUnitedStatespopulａｔｉｏｎｗｉｌｌｂｅ

ｍｅｍｂｅｒｓｏｆａｎｅｔｈｎｉｃｍｉnoritybytheearly

partofthe21stcentury（Jones，1990)．

Ａｓｔｈｅｒａｎｇｅａｎｄｃｏｍｐｌｅｘｉｔｙｏｆchildren,s

socialanddevelopmentalhistoriesbecome

morevaried，thechaUengesofteachingand

providmgpsychologicalservicesrequirea

reexaminationofmethodologiesCurrent

topicsofinterestatpsychologicalconven‐
tionshavefocusedattentionontheneed

forplacingpsychologicalandeducational

issuesin“culturalcontext"．“Celebrating
Diversity，，ｗａｓｔｈｅｔｉｔｌｅｔｈｅｍｅａｔｔｈｅｌ９９１

ＳＣＨＯＯＬＰＳＹＣＨＯＬＯＧＩＣＡＬＳＥＲＶＩＣＥＳ＆

TmULAW

Consideringtheimportanteffectthatas‐
sessmentrelatedactivitiescanhaveinsome

areasofschoolrelateddecisionmakingit

isnotsurprisingthatschoolpsychologists

areoftenrequiredtotestifyincourtsor

otherlegalforums・Everyyearthecourts
reachdecisionsinhundredsofcases，ａｎｕｍ‐

ｂｅｒｏｆｗｈｉｃｈｄｉｒｅｃｔｌｙｉｎｖｏｌｖｅｔｈｅｄｅliveryof

psychologicalservicesinthepublicschools・

Specialeducationlegislationhashadperhaps

themostdiscernibleimpactinthisarea・

Schoolpsychologistsmustbeawareofthe

effectthatcertainstatutorydefinitionsof

equaleducationalopportｕｎｉｔｙｈａｖｅｏｎ“as-
sessmentrelateddutiesandfunctions"、For

examplehandicappedpublicschoolstudents

possessmanyrightsundertheEducationfor

AllHandicappedChildrenActofl975（Ｐ.Ｌ

94-142)．

Ａｒｅｃｅｎｔｂｏｏｋｂｙａｎｏｔｅｄｔｒａｉｎｅｒｉｎｓｃhool

psychologyincludesasectionentitled"Ｔｈｅ

Ｌａｗ：ａｎＥｘｐａｎｄｉｎｇｌｎＨｕｅｎｃｅｏｎＥｄｕｃａｔｉｏｎ
andtheProfession"、Discussedareconcerns

overissuesｓｕｃｈａｓ：Iegalliabilityofschool

psychologists；theuseofpsychologicalex‐

pertiseinthecourts，testingprogramsin
publiceducation（Phillips，1990)．Statecre‐

dentialingandlicensingisanotherimportant
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annualconventionoftheNationalAssocia‐

tionofSchoolPsychologistswherespeakers

addressedsuchtopicsas“Respondingto
CulturalDiversityinDevelopingEHective
Schools,”and，“Prereferrallnterventionsfor

LanguageMinorityStudents.”“Psychology
inEducation，，ｗａｓａｆｏｃｕｓｏｆｔｈｅｌ９９l

AmericanPsychologicalAssociationcoL

vention・Fourschoolpsychologistswere

appointedtoparticipateinatenmember

committeewhichinitiatedactivitieshigh・
lightingthattheme、

TheemphasisinpsychologyintheU.Ｓ、

onethnicdiversityistimely，especiallycon‐

sideringthefactthatimportantethnicgroup

differencesemergeonindicato】nsofwell-being
suchaslowerlevelsofeducationalattain‐

mentsandoccupationalmobility(Sue,1991)．

Knowledgeregardingculturaldiversityhas

becomerecognizedasanimportantcom‐

ponentintheeducationandprofessional

trainingofpsychologists(Bronstein＆Quina，

1988；Ｓｕｅ＆Padilla，1986)．
Limitationsexistwhenassessmentinstru‐

mentshavenotbeenstandardizedonvarious

ethnicgroups，particularlywhenethnicin‐

dividualsaredistinctlydifferenｔｆｒｏｍｔｈｅ

"mainstreamAmericans”（Brislin，Lonner，

＆Thorndike，1973)．Areviewofarticles

publishedoverthelastfewyeaTsmthenve

journalsdevotedtotheoreticalandapplied

issuesinschoolpsychologicalserviceswould
revealtheseriouseffortfocusedonconcerns

suchas“developingalternativemethodsfor

theassessmentofminoritystudents"，ａｎｄ
``linkingassessmentpracticestointervention
outcomes,'．Consultation，asadistinctset

ofskills，ｉｓａｌｓｏｍｏｒｅｗｉｄｅｌｙｂｅｉｎｇｖｉｅｗｅｄ
ａｓａ“knowledgedisseminationsystem”for
thetransferofpsychologicalknowledgeto
theeducationalprocess・

Psychologysresponsetocurrentchal-

lengescontinuestoreHecttheheritageof

afunctionalistorientation，Confrontedby
contemporarychangesinAmericansociety
theutilitarianroleofpsychologyreasserts
itselfinarticlessuchas：“SpecialEducation

Reform：SchoolPsychologyRevolution"，
Reschly（1988)；‘EducatingStudentswith

LearningProblemsandtheChangingRole

ofSchoolPsychologists'’（Will，1988)；

"EducatmgSchoolPsychologistsfor
structuredSchools，,（Rosenfield，1991)．

and，

Ｒｅ‐

ＩＮＣＯＮＣＬＵＳＩＯＮ：

Ifeducationisaprocessofculturaltrans‐

missionthenappliedpsychologistswhowork
intheschoolsaresocializationagents,either

directlyorindirectlyasaconsequenceofthe

directandindirectmethodsthroughwhich
theyaffectthelivesofchildren・Professional

psychologｙｉｓｖｅｒｙｍｕｃｈａｐａｒｔｏｆｔｈｅｓｔｒｕｇ
ｇｌｅｔounderstandanddosomethingabout
problemsinhumanrelations．

Ｔorephrasethetwohistoriansofpsy‐
chologywhoarequotedintheintroduction

tothecurrentdiscussion，“Americanculture

hasbeenorientedtothepracticalandthe

pragmatic,andpeoplevaluedwhatworked.．

(Schultz＆Schultz，1987)．Suchavalue

orientationcontinuesｔｏpresentasevere

challengetopsychologicalservicedelivery

intheU.Ｓ・Moreimportantly，ｆｏｒｐｓｙ‐
chologistsandnon-psychologistsａｌｉｋｅｔｈｅ

ｓｔｕｄｙｏｆｔｈｅｒｏｌｅｏｆＡｍｅｒｉｃanpsychology
inachangingAmericacanhelponeto
betterundelnstandcertainfacetsofAmerican

culture，ｉｔｓｐａｓｔａｓｗｅｌｌａｓｉｔｓｆｕｔｕｒｅ．
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